C&U FIRST AID & CPR TRAINING  |  BATCH 1
C&U FIRST AID & CPR TRAINING
CPR & CHOKING
LIFE-SAVING SKILLS
KINDERGARTEN–GRADE 2
5-DAY • 60-MINUTE LESSON PLAN
	EDITION
A unified K–2 curriculum synthesized from the supplied C&U CPR/choking master materials and the existing 1st- and 2nd-grade lesson plans. The design keeps the original practical spirit—games, exercises, visuals, practice, review and certificates—while organizing the material into a classroom-ready instructional system.



EDUCATIONAL AWARENESS • SUPERVISED SKILLS PRACTICE • EMERGENCY PREPAREDNESS
DOCUMENT MAP
	SECTION
	PURPOSE

	1. Program at a Glance
	Defines the K–2 learning arc, outcomes, materials and implementation model.

	2. Teacher Safety & Delivery Standard
	Sets the non-negotiable classroom safety rules for physical practice.

	3. Five-Day Lesson Sequence
	Provides the complete 60-minute daily lessons.

	4. Student Activities & Games
	Ready-to-use activities that make the skills memorable.

	5. Assessment & Mastery
	Observation checklist, exit tickets, final review and certificate criteria.

	6. Family & Community Extension
	Simple take-home activities that reinforce safe help-seeking.

	7. Differentiation
	K, Grade 1 and Grade 2 adaptations without changing the core safety message.

	8. Teacher Resource Bank
	URLs and source materials carried forward from the supplied plans.



SERIES DESIGN
This Batch 1 document establishes the early-childhood foundation for the larger CPR curriculum. Students are not expected to become independent medical responders. The instructional goal is recognition, safe help-seeking, calm behavior, basic first-aid awareness, CPR awareness, and supervised practice on appropriate training equipment.
	CORE MESSAGE
SEE IT. GET HELP. STAY CALM. CARE SAFELY.



K–2 LEARNING ARC
	DAY
	CORE IDEA
	STUDENT TAKEAWAY

	1
	Safety & emergency recognition
	I can recognize a serious emergency and get a trusted adult.

	2
	Basic first aid
	I can stay calm, help safely with simple first aid, and get adult help.

	3
	CPR awareness
	I know what CPR is, why it matters, and how adults use it to help.

	4
	Choking & AED awareness
	I can recognize choking, get help, and understand what an AED is.

	5
	Review & readiness
	I can explain the safety sequence and show what I have learned.



1. PROGRAM AT A GLANCE
PURPOSE
The supplied materials consistently frame CPR, choking response and first aid as life-saving knowledge that depends on quick recognition, calling for help and appropriate action. The K–2 version translates that framework into developmentally appropriate learning through stories, pictures, role-play, games, simple first-aid practice, CPR awareness and supervised training-device activities. 
ESSENTIAL LEARNING OUTCOMES
Recognize that some emergencies require immediate adult or emergency-service help.
Identify trusted adults and describe the information a helper needs to know.
Explain in simple language what CPR is and why it can help during a cardiac emergency.
Recognize basic signs that a person may need emergency help, including collapse, lack of responsiveness and abnormal or absent normal breathing.
Understand that choking occurs when something blocks the airway and that a person who can cough should be encouraged to cough.
Recognize an AED and understand that trained or instructed responders use it together with CPR.
Demonstrate simple first-aid awareness such as cleaning/covering a small pretend wound and providing comfort.
Use calm, safe behavior rather than crowding, touching unnecessarily, or attempting skills beyond their training.
MATERIALS
Picture cards or slides showing safe/unsafe situations and common emergencies.
Classroom emergency map or safety checklist.
Child-safe first-aid kit and pretend injury stickers/paper cutouts.
Bandages and gauze for simulated practice.
CPR training manikin(s), if available; cushions/stuffed animals may be used for awareness activities.
Choking-rescue training device, if available. Do not practice choking rescue maneuvers on classmates.
AED trainer or AED photographs/diagram.
Scenario cards, sequence cards, pencils/crayons, poster paper and certificates.
Teacher-selected age-appropriate videos from the resource providers listed in the Teacher Resource Bank.
TEACHER PREPARATION CHECKLIST
	BEFORE CLASS
	CHECK

	Confirm the classroom has a clear, safe practice area.
	☐

	Identify the local emergency number and school emergency procedure.
	☐

	Identify the designated trusted adults/health or safety personnel students should contact.
	☐

	Inspect manikins, AED trainer and other training equipment.
	☐

	Prepare visual cards and scenario cards before students arrive.
	☐

	Use current instructions from a qualified CPR/first-aid training provider for any physical skill demonstration.
	☐

	Plan accommodations for students who should not participate in physical practice.
	☐



2. TEACHER SAFETY & DELIVERY STANDARD
	IMPORTANT
This curriculum is an educational lesson plan, not a stand-alone CPR certification course. The supplied source materials emphasize safe supervision, age-appropriate instruction and involvement of a CPR-certified adult or healthcare professional.



NON-NEGOTIABLE CLASSROOM RULES
Teach the difference between learning about a lifesaving skill and being independently qualified to provide it.
Physical CPR practice is performed on a training manikin or other appropriate training surface—not on another student.
Do not have students perform abdominal thrusts, back blows, chest thrusts or other choking-rescue maneuvers on classmates. Use a purpose-built training device for any physical demonstration.
Do not use real food, objects placed in a student's mouth, or simulated airway obstruction involving a student.
Children should not be asked to diagnose a medical condition. Teach recognition and safe help-seeking.
Keep emergency simulations emotionally safe. No graphic images, realistic injury makeup, screaming, or surprise drills.
Reinforce: get an adult, call the local emergency number when directed, follow the dispatcher or trained responder, and stay with the safe plan.
Use local school policies and current professional training guidance when physical skills are taught.
AGE-APPROPRIATE LANGUAGE
	INSTEAD OF
	USE

	“You have to save the person.”
	“Your job is to get safe help quickly.”

	“You must know how to do CPR.”
	“You should know what CPR is and how trained helpers use it.”

	“Perform the Heimlich on your friend.”
	“Get a trusted adult and learn rescue skills only with proper training equipment.”

	“This person is dead.”
	“This person is not responding and needs emergency help.”

	“Don’t be scared.”
	“It is okay to feel scared. Take a breath and follow the safety steps.”



THE K–2 RESPONSE ROUTINE
	STEP
	STUDENT-FRIENDLY PROMPT

	1. NOTICE
	“Something is wrong.”

	2. GET SAFE
	“Do not put yourself in danger.”

	3. GET HELP
	“Find a trusted adult.”

	4. CALL
	“If an adult tells you to call, give the location and explain what happened.”

	5. CARE SAFELY
	“Follow directions and use only the skills you have been taught.”



DAY 1 | SAFETY & EMERGENCY RECOGNITION
DURATION: 60 MINUTES   |   OBJECTIVE: Students recognize an emergency, identify a trusted helper, and practice a simple help-seeking sequence.
60-MINUTE PLAN
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Safety Superheroes / Safety Scavenger Hunt
	Introduce the idea of being a safety helper. For Grade 2, identify exits, first-aid kit and emergency equipment without touching equipment.
	Name ways to stay safe; locate or identify safety resources.

	15 min
	What Is an Emergency?
	Show picture/scenario cards: fall, fire, drowning, burn, collapse, choking. Ask: “What do you notice?”
	Identify the emergency and say who should be contacted.

	15 min
	Who Can Help?
	Build a “Help Team” chart: teacher, parent/caregiver, school staff, emergency responder.
	Match situations to trusted helpers.

	15 min
	Emergency Role-Play
	Use low-intensity scenario cards. Students practice pointing, speaking clearly, and getting an adult.
	Role-play: notice → get safe → get help → explain.

	5 min
	Exit Ticket
	Ask one question: “What is the safest thing you can do when someone needs emergency help?”
	Draw or state the answer.



GAME | SAFETY SCENARIO SORT
Place picture cards face up. Students sort them into three groups: SAFE TO HANDLE, GET AN ADULT, and EMERGENCY HELP NEEDED. The teacher emphasizes that students should never approach a dangerous scene simply to help.
GRADE-LEVEL ADAPTATION
	KINDERGARTEN
	GRADE 1
	GRADE 2

	Use pictures and one-sentence responses. Practice naming a trusted adult.
	Add simple spoken scripts: “I need help. Someone is hurt.”
	Add location and situation details: “We are in the classroom. A person is not responding.”



	DAY 1 KEY MESSAGE
You do not have to be the rescuer. You do have to get safe help.



DAY 2 | BASIC FIRST AID & BANDAGING
DURATION: 60 MINUTES   |   OBJECTIVE: Students understand simple first aid, practice bandaging a pretend injury, and learn to stay calm and seek adult help.
60-MINUTE PLAN
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	First Aid Charades / Memory Game
	Model simple actions: bandage, comfort, get help. Avoid pretending to perform advanced care.
	Act out or match basic first-aid actions.

	15 min
	First Aid Mini-Lesson
	Explain that simple first aid can include cleaning and covering a small cut, applying a bandage, and comforting someone.
	Identify appropriate simple actions.

	25 min
	Bandaging Practice
	Use stickers/paper cutouts as pretend injuries. Demonstrate cleaning/covering and bandaging according to school procedure.
	Practice on pretend injuries, not real wounds.

	5 min
	First Aid Booklet
	Prompt students to draw one safety action they learned.
	Draw/write one step.

	5 min
	Exit Check
	Ask: “When should you get an adult?”
	Answer with a situation.



GAME | FIRST AID MEMORY
Create pairs of cards: a picture of a situation and the matching safe response. Example pairs: small scrape → tell an adult and cover appropriately; upset person → comfort and get help; serious injury → do not handle it yourself; get an adult.
TEACHER TALKING POINTS
First aid is about helping safely until a trained person can take over.
Students should not diagnose injuries or decide that a serious injury is “fine.”
Comfort is a real form of help: calm words, getting an adult, and staying nearby when safe.
Use pretend injuries for practice.
	DAY 2 KEY MESSAGE
HELPING SAFELY IS BETTER THAN HELPING QUICKLY IN AN UNSAFE WAY.



DAY 3 | CPR AWARENESS & HANDS-ONLY CPR
DURATION: 60 MINUTES   |   OBJECTIVE: Students explain CPR in simple language, recognize why rapid help matters, and practice the concept on training equipment.
60-MINUTE PLAN
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	What Is CPR?
	Explain CPR as a technique used when a person is not responding and is not breathing normally. Use simple visuals.
	Explain CPR in their own words.

	15 min
	Why CPR Matters
	Connect chest compressions to helping blood move through the body. Discuss sudden collapse, no response and no normal breathing as warning signs.
	Identify when emergency help is needed.

	25 min
	Hands-Only CPR Awareness & Manikin Practice
	Demonstrate the current, qualified-provider technique on a manikin. Keep students on appropriate equipment and use current training guidance for physical details.
	Practice only the age-appropriate, supervised manikin activity assigned by the teacher.

	5 min
	CPR Sequence Game
	Students arrange cards: notice → get help/call → CPR by trained helper → AED/EMS support.
	Put cards in order.

	5 min
	Exit Ticket
	Ask: “What is your first job when you see a person who is not responding?”
	Answer: get safe help / follow the emergency plan.



GAME | CPR RELAY — THINK, DON'T RUSH
Teams rotate through stations: (1) recognize an emergency, (2) point to the correct helper, (3) choose the correct emergency message, (4) identify the CPR manikin, and (5) sequence the response cards. Score accuracy, not speed.
DEVELOPMENTAL EMPHASIS
K–1: CPR is primarily awareness plus supervised practice on a manikin when appropriate.
Grade 2: Students can explain the emergency sequence and demonstrate greater independence in scenario decisions.
The source materials describe hands-only CPR as chest compressions without rescue breaths; the K–2 production standard keeps physical practice supervised and equipment-based. fileciteturn3file3L240-L250
	DAY 3 KEY MESSAGE
CPR IS A LIFE-SAVING SKILL. GET TRAINED HELP FAST.



DAY 4 | CHOKING RESPONSE & AED AWARENESS
DURATION: 60 MINUTES   |   OBJECTIVE: Students recognize choking, understand the difference between coughing and a blocked airway, know to get adult help, and identify an AED.
60-MINUTE PLAN
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Choking Charades
	Use gestures only; do not create real choking behavior. Ask students what they notice.
	Identify a possible choking emergency.

	15 min
	Choking Safety Lesson
	Explain that choking occurs when something blocks the airway. If a person can cough, encourage coughing and get help.
	Distinguish “can cough” from “cannot breathe/respond normally.”

	15 min
	Safe Response Practice
	Demonstrate the response concept on a training device only. Emphasize adult help and emergency services.
	Practice the decision sequence without performing maneuvers on classmates.

	10 min
	AED Awareness
	Show an AED photo/trainer. Explain that it is an emergency device used by trained/instructed responders with CPR.
	Identify the AED and explain its purpose.

	5 min
	Safety Game Show
	Ask rapid scenario questions.
	Answer as teams.

	5 min
	Exit Ticket
	Ask: “What should you do if someone is choking?”
	State the safe help-seeking response.



GAME | CHOKING SAFETY GAME SHOW
	QUESTION
	EXPECTED K–2 RESPONSE

	A person can cough. What should you do?
	Encourage coughing and get a trusted adult.

	A person cannot breathe normally and needs urgent help. What should you do?
	Get an adult/emergency help immediately.

	Should you put your fingers into someone's mouth to look for an object?
	No.

	Should students practice choking maneuvers on classmates?
	No. Use training equipment and qualified instruction.

	What is an AED?
	An emergency device that can help in some cardiac emergencies.



	DAY 4 KEY MESSAGE
CHOKING IS AN EMERGENCY. GET TRAINED HELP—DO NOT EXPERIMENT.





DAY 5 | REVIEW, ASSESSMENT & CERTIFICATE
DURATION: 60 MINUTES   |   OBJECTIVE: Students demonstrate understanding of the week's safety sequence and reflect on how they can help others safely.
60-MINUTE PLAN
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Emergency Response Quiz
	Use oral, picture-based or written questions appropriate to age.
	Answer questions individually or in teams.

	20 min
	Mastery Stations
	Run 4 stations: emergency recognition; first aid; CPR awareness; choking/AED awareness.
	Complete each station.

	10 min
	Scenario Challenge
	Present 3–5 short scenarios and ask students to explain the safest response.
	Explain the response in words, pictures or sequence cards.

	10 min
	Reflection
	Ask: “What is one thing you can do to help someone safely?”
	Share or draw a response.

	5 min
	Certificate Ceremony
	Recognize participation and completion.
	Receive certificate.

	5 min
	Safety Pledge
	Lead a short pledge centered on safety, getting help and responsible use of skills.
	Repeat pledge.



FINAL SCENARIO CHALLENGE
A person falls and does not respond. What do you do first?
A classmate has a small pretend scrape. What safe first-aid action can you describe?
You see someone who may be choking. What is your job?
You see an AED sign. What is it and who should use it?
Why is it important to get a trusted adult or emergency responder?
	DAY 5 KEY MESSAGE
BE A SAFETY HERO: NOTICE • GET SAFE • GET HELP • CARE SAFELY.



3. STUDENT ACTIVITIES & GAMES
ACTIVITY 1 | SAFETY SUPERHEROES
Students create a superhero identity whose special power is safe decision-making. The superhero’s three rules are: notice the problem, get help, and stay safe. This builds directly from the supplied 1st-grade “Safety Superheroes” concept. fileciteturn4file1L53-L80
ACTIVITY 2 | SAFETY SCAVENGER HUNT
Students use a checklist to identify emergency exits, first-aid resources and other school safety features. They do not touch emergency equipment unless the teacher permits it. The 2nd-grade source uses this as the opening activity for safety awareness. fileciteturn4file2L98-L104
ACTIVITY 3 | FIRST AID CHARADES
Students act out simple, non-graphic actions such as getting an adult, comforting someone, applying a pretend bandage, or pointing to a first-aid kit. Classmates identify the action.
ACTIVITY 4 | CPR SEQUENCE RELAY
Teams race to arrange response cards in the correct order. Because the objective is correct decision-making, the teacher awards points for accuracy and safe behavior rather than physical speed.
ACTIVITY 5 | SAFETY GAME SHOW
Teams answer picture and scenario questions covering emergencies, first aid, CPR awareness, choking and AED recognition. The supplied 2nd-grade plan uses a safety game show as a closing activity. fileciteturn3file3L266-L283
ACTIVITY 6 | FIRST AID BOOKLET
Students create a four-page mini-book: GET HELP • FIRST AID • CPR • CHOKING SAFETY. Each page contains one drawing and one sentence or dictated statement.
ACTIVITY 7 | SAFETY SUPERHERO REFLECTION
Students complete the sentence: “If someone needs help, I can ______.” Grade K students may draw the answer; Grades 1–2 can write a sentence. The original master material uses reflection as the final activity. 
4. STUDENT WORKSHEETS
WORKSHEET A | NOTICE • GET HELP
Name: ______________________________   Date: __________________
	SCENARIO
	WHAT DO I NOTICE?
	WHO CAN HELP?

	Someone falls and does not respond.
	________________________
	________________________

	A small scrape occurs.
	________________________
	________________________

	Someone may be choking.
	________________________
	________________________

	A person needs emergency help.
	________________________
	________________________



WORKSHEET B | PUT THE SAFETY STEPS IN ORDER
Number these steps 1–5.
	STEP
	ORDER

	Get safe.
	____

	Notice that something is wrong.
	____

	Get a trusted adult.
	____

	Call the local emergency number when directed/needed.
	____

	Care safely and follow instructions.
	____



WORKSHEET C | CPR & AED PICTURE VOCABULARY
	WORD
	MY DRAWING / SYMBOL
	MY EXPLANATION

	CPR
	________________
	________________________________

	AED
	________________
	________________________________

	Emergency
	________________
	________________________________

	First aid
	________________
	________________________________



WORKSHEET D | CHOKING SAFETY
Circle or check the safest answer.
	SITUATION
	SAFE RESPONSE

	A person can cough.
	☐ Encourage coughing and get help.  ☐ Put fingers in the mouth.

	A person needs urgent help.
	☐ Get a trusted adult/emergency help.  ☐ Ignore it.

	A student wants to practice choking rescue.
	☐ Use a training device with qualified instruction.  ☐ Practice on a classmate.

	You are unsure what to do.
	☐ Get a trusted adult.  ☐ Guess and experiment.



WORKSHEET E | MY SAFETY HERO PLAN
1. A trusted adult I can ask for help: __________________________________________
2. A safe place at school where I can get help: __________________________________
3. One emergency I know how to recognize: _____________________________________
4. One thing I will never do in an emergency: _________________________________
5. One way I can help someone safely: _________________________________________


5. ASSESSMENT & MASTERY
K–2 OBSERVATION RUBRIC
	CRITERION
	4 • SECURE
	3 • DEVELOPING
	2 • EMERGING
	1 • NEEDS SUPPORT

	Emergency recognition
	Accurately identifies serious scenarios.
	Usually identifies with minor prompts.
	Needs several prompts.
	Does not yet distinguish.

	Help-seeking
	Independently identifies trusted help and explains what to say.
	Identifies help with limited prompting.
	Needs repeated prompting.
	Does not yet identify safe help.

	CPR awareness
	Explains purpose and emergency sequence clearly.
	Explains most of it.
	Recognizes CPR but cannot explain sequence.
	Needs reteaching.

	First aid awareness
	Chooses safe simple first-aid actions.
	Usually chooses safe action.
	Needs prompts.
	Chooses unsafe/inappropriate action.

	Choking/AED awareness
	Recognizes choking and AED concepts and chooses safe response.
	Understands most concepts.
	Needs support.
	Does not yet demonstrate understanding.



FORMATIVE ASSESSMENT
Thumbs up/down safety decisions during scenario discussions.
Picture sorting and sequence-card activities.
Teacher observation during manikin or equipment practice.
Daily exit tickets.
Student drawings and oral explanations for non-writers.
FINAL MASTERY STANDARD
A student completes the unit successfully when the student can recognize a serious emergency, identify a safe adult/help pathway, explain CPR at an age-appropriate level, describe basic first-aid help, and state a safe response to choking. Physical skill proficiency should only be claimed when assessed through an appropriate, qualified training program.
6. DIFFERENTIATION: K • GRADE 1 • GRADE 2
	AREA
	KINDERGARTEN
	GRADE 1
	GRADE 2

	Vocabulary
	notice, help, safe, hurt
	emergency, first aid, CPR, adult
	emergency, CPR, choking, AED, responder

	Reading
	pictures, oral responses
	short sentences and picture sequences
	short scenarios and simple written explanations

	CPR
	awareness; manikin demonstration if appropriate
	awareness plus supervised manikin activity
	awareness plus structured supervised practice

	First aid
	comfort/get help; pretend bandage
	pretend wound care and bandaging
	sequence simple first-aid response

	Choking
	recognize and get adult
	recognize, get adult, encourage safe response
	compare safe vs unsafe response choices

	Assessment
	drawing / oral
	picture + short response
	scenario-based written/oral response

	Extension
	color a safety poster
	create a safety mini-book
	create an emergency response poster



INCLUSION & ACCESS
Offer drawing, pointing, oral response, partner response, or written response.
Allow students to observe physical practice rather than participate.
Use visual schedules and repeated response routines.
Pre-teach vocabulary with pictures.
Keep simulations calm and predictable for students who may find emergency topics distressing.
Use peer collaboration for discussion, not for physical rescue maneuvers.


7. FAMILY & COMMUNITY EXTENSION
FAMILY SAFETY CARD
Send home a one-page card asking families to complete three items: (1) identify a trusted adult, (2) identify the local emergency number, and (3) identify where emergency and first-aid resources are located. The supplied lesson plans repeatedly use home emergency preparedness as a transfer activity.
HOME ACTIVITY | FIND THE HELP
With an adult, identify the nearest safe place to get emergency help.
Ask an adult what the family emergency plan is.
Find the home first-aid kit, if there is one.
Ask what the local emergency number is.
Talk about when to get an adult immediately.
COMMUNITY CONNECTION
Where appropriate, invite a CPR-certified instructor, nurse, first responder or healthcare professional to demonstrate equipment and answer questions. The source materials specifically recommend qualified adult or healthcare-professional involvement. fileciteturn5file1L226-L233
	FAMILY TAKEAWAY
Children do not need to be fearless to help. They need a safe plan for getting help.



8. TEACHER RESOURCE BANK
The following links are carried forward from the supplied CPR lesson-plan materials. Teachers should use the current guidance published by the resource provider when preparing any physical skill demonstration.
	RESOURCE
	USE
	URL

	American Heart Association — CPR
	CPR information and Hands-Only CPR resources
	https://www.heart.org/en/cpr

	American Heart Association — Kids CPR
	Kid-focused CPR learning resources
	https://cpr.heart.org/en/cpr-courses-and-kits/learn-cpr-kids

	American Red Cross — CPR
	CPR/AED training and CPR resources
	https://www.redcross.org/take-a-class/cpr

	American Red Cross — Hands-Only CPR
	Hands-Only CPR resource
	https://www.redcross.org/take-a-class/cpr/performing-cpr/hands-only-cpr

	Mayo Clinic — Choking First Aid
	General choking first-aid information
	https://www.mayoclinic.org/first-aid/first-aid-choking/basics/art-20056637

	National Safety Council — CPR & Choking
	CPR and choking resources
	https://www.nsc.org/safety-training/first-aid/cpr-choking-rescue

	Safe Kids Worldwide — First Aid & Safety
	Child safety resources
	https://www.safekids.org/safetytips/field_age/children

	KidsHealth — First Aid
	Kid-friendly first-aid information
	https://kidshealth.org/en/kids/first-aid.html

	British Heart Foundation — CPR Resources
	CPR educational resources
	https://www.bhf.org.uk/how-you-can-help/how-to-save-a-life/cpr-kits



	RESOURCE NOTE
The original supplied materials include these organizations as supporting resources. The plan does not treat a URL as a substitute for current, qualified CPR instruction or local school/emergency procedures.





SOURCE BASIS & PRODUCTION NOTES
SUPPLIED MATERIALS USED
CPR and choking lesson plan for K–12 with links and supporting material.
1st Grade CPR Lesson Plan — 1 hour lessons for 5 days.
2nd Grade CPR Lesson Plan — 1 hour lessons for 5 days.
CPR Lesson Plan — Master Plan.
Master — CPR — Book — All Plans.
WHAT WAS COMBINED
The K–12 foundational objectives: CPR importance, basic emergency response, choking awareness and emergency-service help. fileciteturn3file2L149-L171
The 1st-grade “Safety Superheroes” approach, including safety recognition, emergency scenarios, basic first aid, CPR awareness, choking awareness, review and certificates. fileciteturn4file1L53-L80
The 2nd-grade “Lifesaving Heroes” approach, including safety scavenger hunt, first-aid memory game, bandaging, CPR relay, choking safety game and final reflection/certificate. fileciteturn5file1L115-L160 fileciteturn5file1L161-L204
The master plan’s emphasis on emergency recognition, CPR awareness, choking response, AED awareness, review and supervised instruction. fileciteturn5file0L12-L36
PRODUCTION STANDARD FOR THIS 9.8 EDITION
Standalone and classroom-ready.
Five complete 60-minute lessons.
Consistent instructional architecture across the K–2 band.
Daily objectives, timing, exercises, games, assessment and take-home transfer.
Separate teacher safety standard so students are not used as rescue practice targets.
Age differentiation for Kindergarten, Grade 1 and Grade 2.
Ready-to-print student worksheets and teacher rubric.
Resource bank preserving the URLs present in the supplied source materials.
	MASTER 9.8 JUDGMENT
This batch is designed to be the K–2 foundation document of a larger five-batch CPR curriculum: practical enough for a teacher to use, simple enough for young learners, and structured enough to scale into the upper grades.





STUDENT CERTIFICATE TEXT
CERTIFICATE OF COMPLETION
CPR & CHOKING • LIFE-SAVING SKILLS

This certificate recognizes

____________________________________________

for completing the K–2 Life-Saving Skills learning unit and demonstrating understanding of safe emergency response, first-aid awareness, CPR awareness, choking safety and the importance of getting trained help.

Date: ____________________     Teacher: ____________________

School/Program: __________________________________________
	SAFETY PLEDGE
I will stay safe, get help, stay calm, and use only the skills I have been taught.



























C&U FIRST AID & CPR TRAINING
CPR & CHOKING
LIFE-SAVING SKILLS
GRADES 3–5
5-DAY • 60-MINUTE LESSON PLAN
	MASTER EDITION
A unified Grades 3–5 curriculum synthesized from the supplied C&U CPR/choking master materials and the existing 3rd-, 4th-, and 5th-grade lesson plans. It advances students from K–2 awareness toward stronger decision-making, emergency communication, supervised skills practice, scenario analysis, preparedness and assessment.



RECOGNIZE • RESPOND • COMMUNICATE • CARE SAFELY

DOCUMENT MAP
	SECTION
	PURPOSE

	1. Program at a Glance
	Defines the Grades 3–5 learning arc, outcomes, materials and delivery model.

	2. Safety & Instruction Standard
	Establishes safe boundaries for physical practice and emergency simulations.

	3. Five-Day Lesson Sequence
	Five complete 60-minute lessons with objectives, exercises, games and assessment.

	4. Student Activities & Games
	Ready-to-run games, scenario challenges and skill stations.

	5. Student Worksheets
	Print-ready activities for sequencing, emergency communication, first aid and AED/choking awareness.

	6. Assessment & Mastery
	Daily checks, final assessment, rubric and certificate criteria.

	7. Differentiation
	Grade 3, 4 and 5 adaptations while maintaining one coherent curriculum.

	8. Family & Community Extension
	Home emergency-preparedness activities and responsible transfer.

	9. Teacher Resource Bank
	URLs and supporting resources carried forward from the supplied materials.

	10. Source Basis & Production Notes
	Documents how the supplied plans were combined.



WHY BATCH 2 IS DIFFERENT FROM K–2
The source material moves from K–2 awareness into Grades 3–5 CPR, first aid and emergency-response concepts. The 3rd-grade source emphasizes CPR, rescue breaths, choking, first aid, 911 and emergency contacts; the 4th- and 5th-grade material adds emergency response planning, CPR skill stations, first-aid scenarios, AED awareness, preparedness checklists, quizzes and more structured review. fileciteturn7file0L10-L24 fileciteturn8file0L81-L124
	BATCH 2 PROMISE
Students move from “I know what this is” toward “I can explain the safest response and demonstrate appropriate skills on training equipment under supervision.”




1. PROGRAM AT A GLANCE
PURPOSE
This five-day unit teaches Grades 3–5 students the foundations of CPR, emergency response, choking awareness, first aid, AED awareness and preparedness. The supplied plans consistently use one-hour lessons, visual instruction, classroom exercises, games, scenario cards, review and assessment. fileciteturn6file0L13-L38
LEARNING OUTCOMES
Explain what CPR is and why rapid response matters during a cardiac emergency.
Recognize a situation in which a person may be unresponsive and not breathing normally and identify the need for emergency help.
Explain the basic sequence of assessing a situation, getting help/calling emergency services and providing appropriate care.
Describe chest compressions and, when taught by a qualified instructor, practice appropriate CPR technique on a training manikin.
Understand the role of rescue breaths in CPR without treating this classroom unit as a certification course.
Recognize choking and distinguish it from situations in which a person can cough.
Explain why choking-rescue skills require appropriate training equipment and supervision.
Identify common first-aid situations such as cuts, burns and nosebleeds and select safe, age-appropriate responses.
Explain what an AED is and why it may be used with CPR during a cardiac emergency.
Make a simulated emergency call that communicates location, type of emergency and essential details.
Build a simple home emergency-preparedness checklist.
Apply knowledge to new scenarios rather than merely repeating memorized steps.
MATERIALS
CPR training manikins; adult/child manikins where available.
CPR barrier devices and other training equipment when supplied by a qualified instructor.
AED trainer or AED photographs/diagram.
Choking-rescue training device if physical choking-response instruction is offered.
First-aid kit for demonstration; pretend injuries for student practice.
Scenario cards, sequence cards, emergency-call worksheet and preparedness checklist.
Poster paper, index cards, markers and student worksheets.
Teacher-selected instructional videos from the resource providers in Section 9.
WEEKLY LEARNING ARC
	DAY
	FOCUS
	PRODUCT / PERFORMANCE

	1
	CPR & emergency recognition
	Emergency-response plan + CPR sequence

	2
	CPR technique & skill stations
	Supervised manikin practice + skill check

	3
	First aid & emergency decision-making
	Scenario analysis + first-aid kit investigation

	4
	Choking, AED & 911
	Emergency-call simulation + choking/AED scenario challenge

	5
	Integrated response & assessment
	Final scenario assessment + reflection + certificate





2. SAFETY & INSTRUCTION STANDARD
	IMPORTANT
The supplied materials recommend safe supervision, age-appropriate materials and involvement of a CPR-certified adult or healthcare professional. This production edition retains that requirement. fileciteturn7file0L70-L77



NON-NEGOTIABLE RULES
Use current professional CPR/first-aid guidance when demonstrating physical skills.
Students practice CPR on appropriate training equipment—not on classmates.
Do not have students perform choking-rescue maneuvers on one another. Use a purpose-built training device and qualified instruction.
Do not create actual choking, airway obstruction, collapse or injury situations.
Do not ask students to diagnose medical conditions. Teach recognition and safe response.
Emergency phone calls are simulated classroom exercises unless a real emergency exists.
Students must not be encouraged to race while performing physical rescue skills. Accuracy, safety and correct decision-making take priority.
Students who cannot or should not participate physically can demonstrate knowledge through observation, sequencing, oral explanation or scenario analysis.
Use local school emergency procedures and the local emergency number.
THE GRADES 3–5 RESPONSE MODEL
	STEP
	STUDENT ACTION

	1. CHECK
	Look for danger and recognize that something may be wrong.

	2. CALL
	Get help and activate the emergency response system when appropriate.

	3. CARE
	Provide the safe care you have been trained to provide.

	4. COMMUNICATE
	Tell the helper/dispatcher where you are and what happened.

	5. CONTINUE
	Follow instructions until trained help takes over.



LANGUAGE STANDARD
	AVOID
	PREFER

	“You have to save the person.”
	“Your job is to recognize the emergency and get appropriate help.”

	“Do this perfectly or the person will die.”
	“Good training helps responders act safely and effectively.”

	“Practice the choking maneuver on your partner.”
	“Practice only on an appropriate training device with qualified instruction.”

	“You know this person has a heart attack.”
	“This person may be having a cardiac emergency and needs help.”




DAY 1 | CPR & EMERGENCY RECOGNITION
DURATION: 60 MINUTES   |   OBJECTIVE: Students explain CPR, recognize a possible cardiac emergency, and build a safe emergency-response plan.
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Warm-Up: What Is CPR?
	Elicit prior knowledge. Define CPR and connect it to helping when a person is unresponsive and not breathing normally.
	Share prior knowledge and create a class definition.

	15 min
	CPR Mini-Lesson
	Use diagrams to explain circulation, oxygen and the purpose of chest compressions. Introduce Check–Call–Care/response sequence.
	Take notes or complete vocabulary organizer.

	15 min
	Emergency Recognition
	Use scenario cards: collapse, drowning, choking, severe injury. Ask students what they notice before they act.
	Identify danger, responsiveness concerns and need for help.

	15 min
	Emergency Response Plan
	Groups build a response plan: scene safety, get help, call, communicate location, follow instructions.
	Create and explain a response plan.

	5 min
	Exit Ticket
	Ask: “What should happen before you start helping?”
	Write/draw: assess safety and get appropriate help.



GAME | CPR RESPONSE RELAY
Teams arrange five cards in order: CHECK → CALL → CARE → COMMUNICATE → CONTINUE. Award points for correct sequence and explanation, not speed.
CLASSROOM EXERCISE | EMERGENCY COMMAND CARD
Each group receives a scenario. Students identify: WHAT HAPPENED? IS THE SCENE SAFE? WHO SHOULD HELP? WHAT SHOULD WE SAY? WHAT SHOULD WE DO NEXT? This develops the scenario reasoning emphasized in the supplied 3rd-grade and 4th-grade plans. fileciteturn6file0L18-L38 fileciteturn3file7L513-L530
	DAY 1 KEY MESSAGE
RECOGNITION COMES FIRST. GET HELP FAST, BUT DO NOT CREATE A SECOND EMERGENCY.




DAY 2 | CPR TECHNIQUE & SKILL STATIONS
DURATION: 60 MINUTES   |   OBJECTIVE: Students understand the components of CPR and practice appropriate skills on training manikins under qualified supervision.
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Warm-Up: CPR Challenge
	Review the response sequence and correct common misconceptions.
	Answer scenario questions.

	15 min
	Technique Demonstration
	A qualified instructor demonstrates current CPR technique, including hand placement, compression technique and appropriate use of rescue breaths when part of the training.
	Observe, identify technique features and ask questions.

	20 min
	Skill Stations
	Rotate students through manikin stations: hand placement; compressions; sequence; communication. Add rescue-breath practice only with appropriate equipment and qualified instruction.
	Practice assigned skill and receive feedback.

	10 min
	CPR Skill Challenge
	Use an accuracy checklist rather than a speed race.
	Demonstrate the assigned skill sequence.

	5 min
	Exit Check
	Ask students to identify two signs that emergency CPR may be needed and the first response step.
	Respond verbally or in writing.



SKILL STATION MODEL
	STATION
	TASK
	ASSESS

	A
	Hand placement on manikin
	Correct location

	B
	Compression practice
	Safe body position and technique

	C
	Response sequence
	Correct order of actions

	D
	Communication
	Clear emergency message

	E
	Rescue-breath awareness
	Explain purpose; physical practice only under qualified instruction



SOURCE CONNECTION
The supplied 3rd-grade plan introduces hands-only CPR and supervised manikin practice; the broader master plan also includes adult/child technique, hand placement and compression rate/depth instruction. fileciteturn6file0L29-L38 fileciteturn6file2L124-L142
	DAY 2 KEY MESSAGE
GOOD CPR TRAINING IS ABOUT TECHNIQUE, SAFETY, TEAMWORK AND FOLLOWING CURRENT INSTRUCTIONS.




DAY 3 | FIRST AID & EMERGENCY DECISION-MAKING
DURATION: 60 MINUTES   |   OBJECTIVE: Students identify appropriate responses to common first-aid situations and understand when adult or professional help is required.
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Warm-Up: First Aid Skills
	Ask students what first aid means and review safe helping behavior.
	Share examples.

	15 min
	First Aid Mini-Lesson
	Introduce cuts, burns and nosebleeds; emphasize staying calm, personal safety, adult help and basic care.
	Identify safe vs unsafe responses.

	20 min
	First Aid Scenario Lab
	Groups receive scenario cards and select the safest response, explaining why.
	Analyze, decide and justify.

	10 min
	First Aid Kit Exploration
	Show kit contents and discuss general purposes. Do not turn the activity into medication instruction.
	Match items to broad uses.

	5 min
	Exit Ticket
	Ask: “When should you stop and get an adult or professional help?”
	Give one example.



GAME | RAPID RESPONSE
Teams receive short first-aid scenarios. They earn one point for identifying the problem, one for choosing the safest action, and one for identifying when additional help is needed. The supplied 5th-grade plan uses a Rapid Response game and a first-aid-kit activity. fileciteturn6file6L405-L418
SCENARIO BANK
	SCENARIO
	STUDENT THINKING

	Small cut/scrape
	What safe basic care is appropriate? When should an adult help?

	Burn
	What should the student avoid doing? Who should be contacted?

	Nosebleed
	How can the student stay calm and get help?

	Possible serious injury
	Why is professional help more important than improvising?

	Upset/injured classmate
	How can a student provide calm support while getting help?



	DAY 3 KEY MESSAGE
FIRST AID STARTS WITH SAFETY, CALM THINKING AND KNOWING YOUR LIMITS.





DAY 4 | CHOKING, AED & 911
DURATION: 60 MINUTES   |   OBJECTIVE: Students recognize choking, understand AED purpose, and practice communicating clearly with emergency services.
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Warm-Up: When to Call 911
	Present scenarios and distinguish routine help from emergencies.
	Decide: adult help, emergency call, or both.

	15 min
	Choking Recognition
	Explain choking as an airway blockage. Discuss signs and why a person who can cough should be encouraged to cough while help is obtained.
	Classify scenarios.

	15 min
	AED Awareness
	Show AED trainer/photo. Explain its role in cardiac emergencies and its connection to CPR.
	Identify an AED and explain its purpose.

	15 min
	911 Role-Play
	Teach the information to communicate: location, type of emergency and important details; emphasize following dispatcher instructions.
	Perform simulated emergency calls.

	5 min
	Exit Ticket
	Ask: “What information does a dispatcher need?”
	Give location + nature of emergency + relevant details.



GAME | CHOKING & AED SCENARIO CHALLENGE
Groups draw scenario cards involving choking, collapse, AED availability or uncertain situations. They must choose the safest response and explain their reasoning. The supplied master plan uses a similar choking/AED scenario format. fileciteturn6file2L143-L163
911 COMMUNICATION SCRIPT
	PROMPT
	STUDENT RESPONSE

	WHERE ARE YOU?
	“We are at __________________________.”

	WHAT HAPPENED?
	“Someone _____________________________.”

	IS THE PERSON RESPONDING/BREATHING NORMALLY?
	“We observed _________________________.”

	WHAT HELP IS AVAILABLE?
	“There is/there is not __________________.”

	WHAT NEXT?
	“We will follow your instructions.”



	DAY 4 KEY MESSAGE
CLEAR INFORMATION HELPS PROFESSIONAL RESPONDERS HELP FASTER.




DAY 5 | INTEGRATED RESPONSE, ASSESSMENT & CERTIFICATE
DURATION: 60 MINUTES   |   OBJECTIVE: Students integrate CPR, first aid, choking, AED and emergency-communication knowledge in new scenarios.
	TIME
	ACTIVITY
	TEACHER ACTION
	STUDENT ACTION

	10 min
	Warm-Up: Week-in-Review
	Rapid review of CPR, first aid, choking, AED and 911.
	Respond to review questions.

	20 min
	Mastery Stations
	Run four stations: CPR response; first aid; choking/AED; emergency call.
	Complete each station.

	15 min
	Written/Scenario Assessment
	Use multiple-choice, sequencing and short scenario questions.
	Complete assessment.

	10 min
	Class Discussion
	Review answers and correct misconceptions.
	Explain reasoning.

	5 min
	Certificate & Reflection
	Recognize completion and ask students to name one skill they will teach their family.
	Reflect and receive certificate.



FINAL INTEGRATED SCENARIOS
A person suddenly collapses and does not respond normally. What should happen first?
A person may be choking. What should you notice before deciding how to respond?
You find an AED during a cardiac emergency. What is it and why might it be important?
A classmate has a minor cut. What simple first-aid response is appropriate, and when should an adult help?
You are making an emergency call. What information must you communicate?
FINAL ASSESSMENT STRUCTURE
	COMPONENT
	POINTS
	MEASURES

	Knowledge quiz
	25
	Definitions, recognition, CPR, first aid, choking, AED

	Scenario reasoning
	25
	Chooses and explains safe responses

	Emergency communication
	15
	Location, nature of emergency, relevant details

	Skill observation
	25
	Appropriate supervised training-device performance

	Reflection/preparedness
	10
	Transfer to home/community

	TOTAL
	100
	



	DAY 5 KEY MESSAGE
THE GOAL IS NOT TO BE A HERO. THE GOAL IS TO MAKE THE SAFEST, MOST USEFUL DECISION YOU CAN.




4. STUDENT ACTIVITIES & GAMES
ACTIVITY 1 | CPR CHALLENGE
Teams answer CPR questions and sequence response cards. The supplied master plan uses a CPR Challenge quiz game in which teams discuss and answer questions. fileciteturn6file2L138-L142
ACTIVITY 2 | ASSESS & REACT
Students draw scenario cards, assess the situation and explain whether emergency action is required. The supplied 7th-grade plan uses this same reasoning format; Batch 2 adapts it to Grades 3–5. fileciteturn8file1L238-L256
ACTIVITY 3 | CPR SKILL CHALLENGE
Students rotate through skill challenges. Score accuracy and safe sequence. The supplied upper-grade material uses skill challenges involving compressions, breaths or both. fileciteturn8file1L258-L277
ACTIVITY 4 | FIRST AID RAPID RESPONSE
Teams analyze first-aid scenarios and identify the safest response. This extends the supplied 5th-grade Rapid Response concept. fileciteturn6file6L409-L418
ACTIVITY 5 | CHOKING & AED SCENARIOS
Groups analyze scenario cards involving choking or AED use and explain the appropriate response. The master curriculum explicitly includes this scenario structure. fileciteturn6file2L154-L163
ACTIVITY 6 | 911 DISPATCHER
One student is the caller and another is the dispatcher. The caller must provide location, emergency type and relevant details. Rotate roles. Use only simulated calls.
ACTIVITY 7 | PREPAREDNESS CHECKLIST
Students create a one-page home emergency-preparedness checklist. The supplied 5th-grade plan assigns this as homework. fileciteturn6file6L417-L418

5. STUDENT WORKSHEETS
WORKSHEET A | CPR RESPONSE SEQUENCE
Name: ______________________________ Date: __________________
	ACTION
	ORDER

	Check the situation for danger.
	____

	Get/call for emergency help.
	____

	Provide appropriate care/training response.
	____

	Communicate location and what happened.
	____

	Follow instructions until help arrives.
	____



WORKSHEET B | CPR VOCABULARY
	TERM
	MY DEFINITION

	CPR
	________________________________________________

	Cardiac emergency
	________________________________________________

	AED
	________________________________________________

	Emergency responder
	________________________________________________

	First aid
	________________________________________________



WORKSHEET C | SCENARIO THINKING
	SCENARIO
	WHAT I NOTICE
	WHAT I WOULD DO
	WHY

	Person collapses
	____________
	____________
	____________

	Possible choking
	____________
	____________
	____________

	Small cut
	____________
	____________
	____________

	Severe injury
	____________
	____________
	____________




WORKSHEET D | 911 EMERGENCY CALL
Practice only. Do not call emergency services for this classroom exercise.
	DISPATCHER QUESTION
	MY ANSWER

	Where are you?
	____________________________________________

	What happened?
	____________________________________________

	What is the person doing/not doing?
	____________________________________________

	What help is already there?
	____________________________________________

	What will you do next?
	____________________________________________



WORKSHEET E | FIRST-AID KIT INVESTIGATION
	ITEM
	WHAT IS IT FOR?
	WHO SHOULD USE IT?

	Bandage
	________________
	________________

	Gauze
	________________
	________________

	Gloves
	________________
	________________

	Other: __________
	________________
	________________



WORKSHEET F | AED AWARENESS
1. What does AED stand for? ______________________________________________
2. What kind of emergency may involve an AED? ______________________________
3. Why is CPR still important when an AED is available? _____________________
4. Who should use an AED? _________________________________________________

6. ASSESSMENT & MASTERY
DAILY FORMATIVE CHECKS
Day 1: emergency-response sequence.
Day 2: supervised CPR skill observation.
Day 3: first-aid scenario reasoning.
Day 4: choking/AED/911 communication.
Day 5: integrated scenario and written assessment.
GRADES 3–5 PERFORMANCE RUBRIC
GRADES 3–5 PERFORMANCE RUBRIC
	CRITERION
	4 • SECURE
	3 • DEVELOPING
	2 • EMERGING
	1 • NEEDS SUPPORT

	Emergency recognition
	Accurately identifies emergency and scene-safety issues.
	Usually identifies with minor prompts.
	Needs repeated prompts.
	Does not yet identify.

	CPR knowledge
	Explains purpose, sequence and key concepts accurately.
	Explains most concepts.
	Partial understanding.
	Major misconceptions.

	Skill performance
	Performs assigned training-device skill safely and accurately.
	Minor corrections needed.
	Several corrections needed.
	Unable to demonstrate safely.

	First aid reasoning
	Chooses safe response and explains limits.
	Usually chooses safe response.
	Needs prompting.
	Chooses unsafe response.

	Choking/AED
	Recognizes both and selects safe response.
	Mostly accurate.
	Needs support.
	Does not yet demonstrate.

	Emergency communication
	Clearly provides location, event and relevant details.
	Provides most details.
	Needs prompts.
	Cannot yet communicate clearly.

	Preparedness
	Creates practical home/school plan.
	Plan mostly complete.
	Plan incomplete.
	Needs substantial support.



MASTER 9.8 ASSESSMENT PRINCIPLE
Assessment measures decision-making as well as recall. A student should not receive full mastery credit simply for memorizing a CPR sequence; the student must also recognize when to get help, communicate effectively, use safe boundaries and apply learning to a new scenario.

7. DIFFERENTIATION: GRADE 3 • 4 • 5
	AREA
	GRADE 3
	GRADE 4
	GRADE 5

	CPR
	Explain purpose; supervised awareness/manikin practice.
	Add technique vocabulary and structured skill stations.
	Add greater technique precision, reasoning and self-assessment.

	Emergency response
	Identify emergency and trusted help.
	Build group emergency response plans.
	Assign roles and defend response decisions.

	First aid
	Cuts, burns, nosebleeds; safe help-seeking.
	Add first-aid kit investigation and scenario reasoning.
	Add preparedness checklist and Rapid Response competition.

	Choking
	Recognize choking and get help.
	Compare scenarios and response choices.
	Analyze scenarios and explain why a response is appropriate.

	AED
	Recognize AED and purpose.
	Explain AED + CPR relationship.
	Integrate AED into full emergency-response scenario.

	911
	State location and emergency.
	Add relevant details.
	Simulate a complete dispatcher exchange.

	Assessment
	Oral/picture + short written responses.
	Scenario-based written responses.
	Written + performance + scenario reasoning.



EXTENSION FOR ADVANCED STUDENTS
Write a short explanation of why early CPR matters.
Create a classroom emergency-response flowchart.
Compare two emergency scenarios and explain why the responses differ.
Design an AED-awareness poster for the school.
Create a family emergency-preparedness checklist and explain each item.
SUPPORT FOR STUDENTS NEEDING MORE SCAFFOLDING
Use picture-based scenario cards.
Provide sentence starters: “I notice…,” “I would call…,” “I would tell the dispatcher…”.
Allow oral rather than written scenario responses.
Use paired reasoning before individual assessment.
Provide repeated exposure to the same five-step response model.

8. FAMILY & COMMUNITY EXTENSION
HOME EMERGENCY PREPAREDNESS
Students take home a checklist and complete it with an adult. The objective is not to turn children into independent responders; it is to help families identify emergency contacts, safe communication and preparedness resources.
	HOME TASK
	COMPLETE

	Identify the local emergency number.
	☐

	Identify two trusted adults to contact.
	☐

	Locate the home first-aid kit.
	☐

	Discuss where to go during an emergency.
	☐

	Write down the home address for emergency calls.
	☐

	Ask an adult whether the home has an emergency plan.
	☐



FAMILY CONVERSATION PROMPTS
What would you do if someone suddenly collapsed?
Who would you call for emergency help?
Where is the first-aid kit?
Where is the nearest AED at school or another frequently visited location?
What information would an emergency dispatcher need?
COMMUNITY CONNECTION
Where available, invite a CPR-certified instructor, nurse, first responder or healthcare professional. The supplied plans repeatedly recommend qualified supervision and professional guidance. fileciteturn7file0L70-L77
	FAMILY TAKEAWAY
PREPAREDNESS IS A FAMILY SKILL. CHILDREN CAN HELP MOST BY RECOGNIZING DANGER, GETTING HELP AND COMMUNICATING CLEARLY.




9. TEACHER RESOURCE BANK
These URLs are carried forward from the supplied CPR lesson-plan materials. Teachers should consult the current information published by each provider when preparing instruction.
	RESOURCE
	USE
	URL

	American Heart Association — CPR
	CPR information and training resources
	https://www.heart.org/en/cpr

	American Heart Association — Hands-Only CPR
	Hands-Only CPR resource
	https://cpr.heart.org/en/cpr-courses-and-kits/hands-only-cpr

	American Red Cross — CPR
	CPR/AED training and CPR resources
	https://www.redcross.org/take-a-class/cpr

	American Red Cross — CPR for Kids
	Kid-focused CPR resource
	https://www.redcross.org/take-a-class/cpr/cpr-training/cpr-for-kids

	American Red Cross — Choking
	Choking-response information
	https://www.redcross.org/take-a-class/cpr/performing-cpr/choking

	Mayo Clinic — First Aid
	General first-aid guide
	https://www.mayoclinic.org/first-aid

	Mayo Clinic — Choking First Aid
	General choking information
	https://www.mayoclinic.org/first-aid/first-aid-choking/basics/art-20056637

	National Safety Council — CPR & Choking
	CPR/choking resources
	https://www.nsc.org/safety-training/first-aid/cpr-choking-rescue

	Safe Kids Worldwide — CPR & Choking
	Child CPR/choking safety
	https://www.safekids.org/safetytips/field_age/children/field_risks/cpr-and-choking-relief-5-to-9-years

	KidsHealth — First Aid
	Student-friendly first-aid resource
	https://kidshealth.org/en/kids/first-aid.html

	CDC — Ready Wrigley
	Emergency preparedness resource carried in supplied 5th-grade plan
	https://www.cdc.gov/cpr/readywrigley/index.htm



	URL NOTE
The supplied materials contain the URLs above. Web addresses can change; teachers should confirm the current page before assigning it to students.




10. SOURCE BASIS & PRODUCTION NOTES
SUPPLIED MATERIALS COMBINED
CPR and Choking Lesson Plan — K–12 with supporting links.
3rd Grade CPR Lesson Plan — five 60-minute lessons.
4th Grade CPR Lesson Plan — five 60-minute lessons.
5th Grade CPR Lesson Plan — five 60-minute lessons.
7th Grade CPR Lesson Plan and Master CPR Book — used where the master material supplies shared CPR/choking/AED structures that support the Grades 3–5 progression.
SOURCE-DERIVED ELEMENTS
3rd grade: CPR introduction, hands-only CPR, rescue-breath/choking awareness, first aid, 911 and emergency contacts. fileciteturn6file0L18-L60 fileciteturn7file0L26-L48
3rd grade: first-aid scenarios, first-aid kit exploration and final assessment/certificates. fileciteturn7file0L10-L24 fileciteturn7file0L49-L69
4th grade: emergency response plans, CPR skill stations, first-aid skills, choking and AED awareness. fileciteturn3file7L508-L549 fileciteturn3file7L550-L570
5th grade: preparedness, Rapid Response, first-aid kit activity, CPR/AED review, written assessment and relay challenge. fileciteturn6file6L405-L431
Master plan: emergency recognition, CPR technique, choking/AED awareness, review, certificates and professional supervision. fileciteturn6file2L124-L182
PRODUCTION IMPROVEMENTS IN THE 9.8 EDITION
One coherent Grades 3–5 progression instead of three disconnected grade-level plans.
Five consistent 60-minute lessons with identical instructional architecture.
Scenario reasoning is elevated from an activity to a measurable learning outcome.
Safety boundaries are explicit, especially for choking practice.
Accuracy is prioritized over speed in physical skill assessment.
Student worksheets and teacher rubrics make the plan directly deployable.
Grade differentiation preserves one curriculum rather than creating three unrelated documents.
Family preparedness provides a clear transfer-to-home component.
	MASTER 9.8 JUDGMENT
BATCH 2 is the bridge between K–2 awareness and the more analytical, systems-oriented CPR curriculum that should begin in Grades 6–8.




STUDENT CERTIFICATE TEXT
CERTIFICATE OF COMPLETION
CPR & CHOKING • LIFE-SAVING SKILLS

This certificate recognizes

____________________________________________

for completing the Grades 3–5 Life-Saving Skills learning unit and demonstrating understanding of CPR, emergency response, first aid, choking safety, AED awareness and emergency communication.

Date: ____________________     Teacher: ____________________

School/Program: __________________________________________
	LIFE-SAVING PLEDGE
I will recognize emergencies, get appropriate help, communicate clearly, stay safe, and use only the skills I have been taught.

















C&U FIRST AID & CPR TRAINING
CPR & CHOKING • LIFE-SAVING SKILLS
GRADES 6–8
5-DAY • 60-MINUTE LESSON PLAN

A unified Grades 6–8 curriculum synthesized from the supplied C&U CPR/choking master materials and the 6th-, 7th-, and 8th-grade lesson plans.

RECOGNIZE • ASSESS • RESPOND • COMMUNICATE • CARE SAFELY

	GRADE BAND
	PRIMARY SHIFT
	STUDENT PROMISE

	6–8
	From skill practice toward analytical emergency response
	I can assess the situation, explain the safest response, communicate clearly, and demonstrate appropriate skills on training equipment under supervision.



IMPORTANT DELIVERY NOTE: This curriculum is an educational unit, not a substitute for a current CPR/first-aid certification course. Physical skills must be taught with appropriate training equipment and qualified supervision. Local laws, school policy, and current training standards control actual emergency practice.

DOCUMENT MAP
	SECTION
	PURPOSE

	1. Program at a Glance
	Defines the Grades 6–8 learning arc, outcomes, materials and instructional model.

	2. Safety & Instruction Standard
	Sets non-negotiable boundaries for physical practice, simulations and emergency instruction.

	3. Five-Day Lesson Sequence
	Five complete 60-minute lessons with objectives, information, exercises, games and assessment.

	4. Student Activities & Games
	Ready-to-run analytical games, team challenges and scenario work.

	5. Student Worksheets
	Print-ready tools for assessment, emergency communication, AED/choking and preparedness.

	6. Assessment & Mastery
	Formative checks, scenario reasoning, skills rubric and final assessment.

	7. Differentiation
	Grade 6, 7 and 8 adaptations within one coherent curriculum.

	8. Family & Community Extension
	Transfers emergency planning and preparedness beyond the classroom.

	9. Teacher Resource Bank
	Supporting URLs preserved from the supplied source materials.

	10. Source Basis & Production Notes
	Documents what was carried forward and what was strengthened for Master 9.8.


WHY BATCH 3 IS DIFFERENT
• The supplied 6th-grade plan adds emergency preparedness, situation assessment and a Survival Scenario; Grades 7–8 emphasize assessment, case studies, CPR skill practice, choking and AED awareness, and final assessment. fileciteturn11file0L12-L55 fileciteturn11file1L131-L171 fileciteturn11file2L249-L289
• The master source explicitly places Grades 6–12 in a more developed CPR framework covering adult and pediatric CPR, AEDs, cardiac-arrest recognition and emergency response. fileciteturn11file3L458-L488
• This edition therefore moves beyond simple recall toward evidence-based reasoning, role assignment, communication, preparedness and integrated simulations.

1. PROGRAM AT A GLANCE
PURPOSE
This five-day unit teaches Grades 6–8 students how to recognize possible cardiac emergencies, assess an emergency scene, activate emergency help, understand CPR and AED principles, recognize choking, respond to common first-aid situations, and make sound decisions under pressure. The supplied plans consistently use one-hour lessons, exercises, games, demonstrations, scenario analysis and assessment. fileciteturn11file0L12-L31 fileciteturn11file1L131-L171
LEARNING OUTCOMES
• Define CPR and explain why early action matters during a cardiac emergency.
• Recognize possible cardiac arrest by identifying unresponsiveness and absent or abnormal breathing, and explain the need for immediate emergency help.
• Assess scene safety before approaching a person who may need help.
• Explain the CHECK → CALL → CARE sequence and apply it to unfamiliar scenarios.
• Describe high-quality chest-compression principles and, when taught by a qualified instructor, demonstrate CPR on a training manikin.
• Explain the role of rescue breaths and the difference between hands-only CPR awareness and a full CPR training course.
• Recognize choking and distinguish it from a person who can cough or breathe.
• Explain the role of an AED and why it is used with CPR during a cardiac emergency.
• Communicate essential information during a simulated 911/emergency call.
• Use structured reasoning to choose a safe response rather than simply memorizing a sequence.
• Develop a practical emergency-preparedness plan for school, home or community settings.
MATERIALS
• CPR training manikins; adult/child manikins where available.
• AED trainer or AED photographs/diagram; choking-rescue training device when physical instruction is offered.
• Barrier devices and other CPR training equipment when supplied by a qualified instructor.
• First-aid kit for demonstration; pretend injuries and scenario cards.
• Poster paper, index cards, markers, timer, projector and student worksheets.
• Preparedness maps/checklists and a simulated emergency-dispatch script.

2. SAFETY & INSTRUCTION STANDARD
NON-NEGOTIABLE RULES
1. SAFETY FIRST. Students assess whether a scene is safe before approaching.
2. NO STUDENT-ON-STUDENT RESCUE MANEUVERS. Choking-rescue maneuvers, compressions and rescue breathing are practiced only on appropriate training equipment or as non-contact demonstration unless a qualified instructor and approved training protocol specifically permit otherwise.
3. NO UNSUPERVISED CPR SKILLS. Physical CPR instruction requires qualified supervision, suitable manikins and appropriate hygiene/barrier procedures.
4. DO NOT TURN THE GAME INTO A SPEED CONTEST. Accuracy, judgment, communication and safety outrank speed.
5. NO REAL EMERGENCY ROLE-PLAY THAT CREATES DANGER. Simulations must use controlled scenarios, clear stop rules and no hazardous props.
6. DO NOT REPRESENT CLASSROOM PARTICIPATION AS CERTIFICATION. If formal certification is desired, it must be delivered and documented under an authorized certification program.
7. USE CURRENT LOCAL PROTOCOLS. Emergency numbers, school procedures, Good Samaritan protections and certification requirements vary by jurisdiction.
8. FOLLOW THE TRAINER'S CURRENT STANDARD. Where a current qualified-instructor protocol differs from a simplified classroom description, the current protocol controls.
INSTRUCTOR LANGUAGE
	SAY
	AVOID

	“Use only the skills you have been trained to use.”
	“You are certified because you completed this week.”

	“Get emergency help immediately when the situation requires it.”
	“Wait and see if the person gets better.”

	“Practice on the manikin.”
	“Practice choking rescue on your partner.”

	“Follow the AED trainer’s prompts.”
	“Just press the button whenever you want.”

	“The goal is safe, correct action.”
	“The fastest team always wins.”


SOURCE NOTE: The supplied master explicitly emphasizes professional supervision and adapting the lesson to grade level and local requirements. fileciteturn11file3L458-L495

3. FIVE-DAY LESSON SEQUENCE
	DAY
	TITLE
	CORE QUESTION
	PRIMARY EVIDENCE

	1
	Emergency Recognition & Preparedness
	What should I notice before I act?
	Scenario analysis + preparedness plan

	2
	Assessment, Responsiveness & Communication
	How do I decide what happens next?
	Case analysis + simulated emergency call

	3
	CPR Science & Skills
	What makes CPR effective?
	Manikin skill practice + knowledge challenge

	4
	Choking, AED & First Aid
	Which emergency response fits the situation?
	Choking/AED scenarios + first-aid decisions

	5
	Integrated Response & Mastery
	Can I put the whole system together?
	Simulation + written assessment + reflection


COMMON 60-MINUTE ARCHITECTURE
	TIME
	FUNCTION

	0–10 min
	Warm-up, retrieval practice, prior-knowledge check

	10–25 min
	Teacher instruction, demonstration, visuals or short video

	25–45 min
	Student exercise, station work or scenario analysis

	45–55 min
	Game, challenge or communication task

	55–60 min
	Exit ticket, safety reminder and preview


PROGRESSION
• Grade 6 emphasis: preparedness, scene assessment and decision sequence.
• Grade 7 emphasis: reasoning, CPR technique and choosing an appropriate response.
• Grade 8 emphasis: integrated case analysis, team coordination, communication and independent judgment.
• Across all grades: demonstrate only on approved training equipment and use current qualified-instructor standards for physical skills.

DAY 1 — EMERGENCY RECOGNITION & PREPAREDNESS
OBJECTIVE: Students explain why immediate recognition matters, identify scene-safety concerns, recognize situations in which CPR may be needed, and use preparedness thinking to reduce risk.
SOURCE FOUNDATION: The 6th-grade source uses an introduction to CPR and emergency preparedness followed by the “Survival Scenario” game. fileciteturn11file0L12-L31
0–10 MINUTES — WARM-UP
• Ask: “What is the first thing a person should do when an emergency happens?”
• Show a short CPR/emergency-response video from an approved resource.
• Students write one action they think helps and one action that could make the situation worse.
10–25 MINUTES — CORE INFORMATION
• Define cardiopulmonary resuscitation (CPR) and explain its purpose.
• Introduce CHECK → CALL → CARE as the classroom response framework.
• Discuss scene safety: traffic, fire, electricity, violence, water and other hazards.
• Introduce cardiac-arrest warning signs at an age-appropriate level: sudden collapse, unresponsiveness and no normal breathing.
Source URL — American Heart Association CPR: https://www.heart.org/en/cpr
Source URL — American Red Cross CPR: https://www.redcross.org/take-a-class/cpr
25–45 MINUTES — SURVIVAL SCENARIO
Teams receive a scenario and a limited resource list. They rank the resources, identify the biggest risks, choose their first three actions and explain why. Scenarios: stranded outdoors; severe weather; school evacuation; sports-field emergency.
45–55 MINUTES — GAME: RISK RANKING
Teams receive five hazard cards and must place them in order from “act now” to “monitor.” Points are awarded for sound reasoning, not merely matching a teacher answer.
55–60 MINUTES — EXIT TICKET
Complete: “Before I help, I should first ________. If someone is unresponsive and not breathing normally, I should ________.”

DAY 2 — ASSESSMENT, RESPONSIVENESS & COMMUNICATION
OBJECTIVE: Students assess a simulated emergency, determine whether immediate emergency action is indicated, and communicate essential information clearly.
SOURCE FOUNDATION: The 6th-, 7th- and 8th-grade plans all emphasize assessing the situation and checking responsiveness; Grades 7–8 add scenario/case-study analysis. fileciteturn11file0L36-L55 fileciteturn11file1L153-L171 fileciteturn11file2L272-L289
0–10 MINUTES — RETRIEVAL
• Review CHECK → CALL → CARE.
• Students sort five cards into SAFE TO APPROACH / DO NOT APPROACH YET.
• Teacher corrects unsafe assumptions.
10–25 MINUTES — CORE INFORMATION
• Assess the environment before making contact.
• Check for responsiveness according to the current training protocol being taught.
• Recognize the importance of abnormal or absent normal breathing in suspected cardiac arrest.
• Activate emergency services and follow dispatcher instructions.
• Understand that the exact sequence may vary by age, circumstance and current protocol.
25–45 MINUTES — CASE STUDY ANALYSIS
	CASE
	STUDENT TASK

	Person collapses during PE
	Identify scene risks, responsiveness concern, emergency activation and next safe action.

	Person is awake and coughing after food goes down the wrong way
	Explain why the response differs from an unresponsive person.

	Person is found unresponsive in a classroom
	Identify what must be checked/communicated before physical intervention.


45–55 MINUTES — GAME: ASSESS & REACT
Teams draw scenario cards, have 30 seconds to state their decision, then earn points for identifying the correct reason. A wrong answer can be corrected by the opposing team for bonus reasoning points.
55–60 MINUTES — COMMUNICATION CHECK
Students practice stating: LOCATION • TYPE OF EMERGENCY • CONDITION • ACTION ALREADY TAKEN • WHAT HELP IS NEEDED.

DAY 3 — CPR SCIENCE & SKILLS
OBJECTIVE: Students explain the purpose of chest compressions, identify correct hand placement and compression principles, and practice CPR on training equipment when qualified instruction is available.
SOURCE FOUNDATION: The 6th-, 7th- and 8th-grade plans specify CPR technique instruction, hand placement, compression depth/rate, manikin practice and CPR challenge games. fileciteturn11file0L57-L76 fileciteturn11file1L173-L192 fileciteturn11file2L290-L311
0–10 MINUTES — WARM-UP
Students complete a five-item retrieval quiz: purpose of CPR; when it may be needed; why early action matters; role of emergency services; role of an AED.
10–25 MINUTES — CPR INFORMATION
• CPR supports circulation when the heart is not effectively pumping blood.
• High-quality compressions are central to CPR.
• The supplied master describes adult CPR as using a compression depth of at least two inches and a rate of 100–120 compressions per minute; physical instruction must follow the current qualified-instructor protocol. fileciteturn11file3L433-L450
• Rescue breathing may be part of CPR training; students should understand its purpose without assuming this classroom unit itself confers certification.
• Pediatric CPR has important modifications. Teach those modifications only through the current approved protocol and appropriate manikins.
25–45 MINUTES — MANIKIN SKILL STATIONS
	STATION
	FOCUS

	1
	Hand placement and body position

	2
	Compression quality and consistency

	3
	Minimizing unnecessary interruptions

	4
	Emergency-response sequence around CPR


45–55 MINUTES — GAME: CPR CHALLENGE
Teams answer technical and scenario questions. Optional manikin challenge is scored for technique and safety first; speed is a secondary tie-breaker only.
55–60 MINUTES — EXIT TICKET
Explain in two sentences why CPR should begin promptly when a person is unresponsive and not breathing normally.

DAY 4 — CHOKING, AED & FIRST AID
OBJECTIVE: Students distinguish choking from other breathing situations, explain the purpose of an AED, and select safe first-aid actions for common injuries.
SOURCE FOUNDATION: The supplied plans repeatedly pair choking response with AED awareness and scenario exercises. fileciteturn11file0L77-L97 fileciteturn11file1L193-L213 fileciteturn11file2L312-L332
0–10 MINUTES — WARM-UP
Rapid sort: COUGHING / CHOKING CONCERN / UNRESPONSIVE / UNKNOWN. Students explain the evidence for each classification.
10–25 MINUTES — CHOKING & AED INFORMATION
• A person who can cough effectively is not managed the same way as a person with severe airway obstruction.
• Explain the current choking-response protocol using a qualified instructor and approved training device.
• Students do not perform abdominal thrusts or back blows on classmates.
• An AED is designed to analyze a cardiac rhythm and, when indicated by the device, deliver a shock; it is used as part of an emergency response alongside CPR.
• Students should recognize the AED symbol/device and know that the device's prompts and trained adult/dispatcher guidance matter.
Source URL — American Red Cross CPR/Choking: https://www.redcross.org/take-a-class/cpr
Source URL — American Heart Association CPR/AED: https://www.heart.org/en/cpr
25–45 MINUTES — FIRST-AID DECISION LAB
	SCENARIO
	FIRST DECISION

	Minor cut
	Protect yourself, seek appropriate help, control minor bleeding with appropriate first aid.

	Burn
	Remove from source of heat and seek appropriate first aid; do not improvise harmful treatments.

	Nosebleed
	Use the classroom-approved first-aid protocol and seek adult/medical help when indicated.

	Possible cardiac arrest
	Activate emergency response and follow CPR/AED protocol.


45–55 MINUTES — GAME: CHOKING & AED SCENARIOS
Teams explain what they would do, what they would not do, and what information they would communicate to emergency responders.
55–60 MINUTES — EXIT TICKET
Write one sentence explaining why an AED does not replace CPR.

DAY 5 — INTEGRATED RESPONSE & MASTERY
OBJECTIVE: Students integrate scene safety, emergency recognition, communication, CPR/AED awareness, choking recognition and preparedness into a controlled response.
SOURCE FOUNDATION: The supplied plans end with review and assessment using multiple-choice, scenario-based and hands-on elements. fileciteturn11file0L98-L116 fileciteturn11file1L214-L235 fileciteturn11file2L333-L352
0–10 MINUTES — MASTER REVIEW
Teacher calls out a situation. Students respond with one of five words: SAFE • CHECK • CALL • CARE • COMMUNICATE. Discuss why.
10–40 MINUTES — INTEGRATED SIMULATION
• Teams receive one controlled scenario: PE collapse; cafeteria choking concern; playground collapse; severe-weather injury cluster; community event emergency.
• Roles: Scene Assessor • Emergency Caller • CPR/AED Lead • First-Aid Lead • Recorder/Observer.
• Students verbalize decisions and use manikins/AED trainers only where qualified equipment and supervision are available.
• Teacher introduces one new fact halfway through the scenario to test adaptation.
40–50 MINUTES — MASTER ASSESSMENT
Students complete the written assessment on Page 14 and one short scenario response.
50–55 MINUTES — REFLECTION
Prompt: “What would make me more useful in a real emergency: moving faster, knowing more, communicating better, or staying safer? Defend your answer.”
55–60 MINUTES — CERTIFICATE & CLOSING
Recognize completion of the educational unit. Do not represent the certificate as a formal CPR certification unless an authorized certification course was actually completed.
CLOSING MESSAGE: Prepared people do not panic first. They assess, communicate, use appropriate skills and get professional help.

4. STUDENT ACTIVITIES & GAMES
1. SURVIVAL SCENARIO
Purpose: preparedness and prioritization. Teams rank limited resources for a specified emergency and defend their top five choices. Adapted directly from the supplied 6th-grade “Survival Scenario.” fileciteturn11file0L24-L31
2. EMERGENCY RESPONSE RELAY
Purpose: decision speed with accuracy. Teams rotate through scenario cards, assess the scene, choose an action and explain the reason before moving on. Adapted from the supplied 6th-grade relay. fileciteturn11file0L47-L53
3. ASSESS & REACT
Purpose: distinguish emergencies requiring CPR from situations requiring different action. Students present their reasoning. Adapted from the supplied Grades 7–8 case/scenario work. fileciteturn11file1L164-L170
4. CPR SKILL CHALLENGE
Purpose: reinforce correct technique. Stations test hand placement, compression quality, response sequence and verbal communication. The source includes a CPR Skill Challenge; this edition adds an explicit accuracy-over-speed rule. fileciteturn11file1L189-L192
5. CHOKING & AED SCENARIOS
Purpose: apply emergency reasoning. Teams identify whether the situation is choking, cardiac arrest or another emergency, then state the safe response and the help they need. fileciteturn11file2L319-L332
6. 911 DISPATCHER
One student is the caller; one is the dispatcher. The caller must communicate location, emergency type, condition and actions already taken. The dispatcher scores clarity and completeness.
7. ERROR DETECTIVE
Teacher deliberately gives a flawed emergency-response sequence. Teams identify at least three errors and correct them. This is a high-value Grade 8 reasoning activity.
8. TEAM LEADER CHALLENGE
A student leader assigns roles, maintains scene safety, communicates with the caller and keeps the team organized. Rotate leaders so the exercise tests leadership rather than memorization.

5. STUDENT WORKSHEETS
WORKSHEET A — EMERGENCY RESPONSE SEQUENCE
Name: ______________________________  Grade: ______  Date: __________
	STEP
	WHAT I WOULD DO
	WHY IT MATTERS

	1. CHECK
	
	

	2. CALL
	
	

	3. CARE
	
	

	4. COMMUNICATE
	
	

	5. CONTINUE
	
	


WORKSHEET B — SCENE SAFETY SCAN
Circle or list hazards: TRAFFIC • FIRE • ELECTRICITY • WATER • VIOLENCE • CHEMICALS • FALLING OBJECTS • OTHER
The biggest hazard is: ______________________________________________
I would make the scene safer by: ____________________________________
WORKSHEET C — CARDIAC ARREST RECOGNITION
A person suddenly collapses. They do not respond when spoken to and are not breathing normally.
1. What signs matter? __________________________________________________
2. Who should be called? _______________________________________________
3. What equipment might be needed? ____________________________________
4. What would you do only if trained and supervised? ____________________
WORKSHEET D — REFLECTION
The most important emergency-response skill I learned is: ________________
The skill I need to practice more is: ___________________________________

STUDENT WORKSHEETS — COMMUNICATION & AED
WORKSHEET E — SIMULATED EMERGENCY CALL
Use the information you know. Do not invent facts.
	DISPATCH QUESTION
	MY ANSWER

	Where are you?
	

	What happened?
	

	How many people need help?
	

	Is the person responsive?
	

	Are they breathing normally?
	

	What has already been done?
	

	What help is needed?
	


WORKSHEET F — AED AWARENESS
• What does AED stand for? ______________________________________________
• What is its purpose? __________________________________________________
• Why is CPR still important? ____________________________________________
• What should a responder do when the AED gives a prompt? ______________
• Where is the nearest AED in my school/community? _______________________
WORKSHEET G — CHOKING DECISION
	OBSERVATION
	MY DECISION
	REASON

	Person is coughing effectively
	
	

	Person cannot breathe or speak normally
	
	

	Person becomes unresponsive
	
	

	I am not trained to perform the maneuver
	
	


WORKSHEET H — PREPAREDNESS
Three emergency contacts: 1) __________________ 2) __________________ 3) __________________
School emergency location(s): _________________________________________
Home emergency supplies I should know: ________________________________
One preparedness improvement my family can make this week: _____________

6. ASSESSMENT & MASTERY
FORMATIVE CHECKS
• Day 1: identifies scene hazards and explains preparedness choices.
• Day 2: distinguishes response pathways and communicates essential information.
• Day 3: explains CPR principles and demonstrates appropriate manikin technique when instructed.
• Day 4: distinguishes choking/AED/first-aid scenarios and selects a safe response.
• Day 5: integrates the system under a controlled simulation.
FINAL WRITTEN ASSESSMENT — 20 QUESTIONS
	#
	QUESTION

	1
	What does CPR stand for?

	2
	Why does early action matter?

	3
	What should you assess before approaching an emergency?

	4
	Name three signs that may indicate cardiac arrest.

	5
	What is the role of emergency services?

	6
	What is the purpose of chest compressions?

	7
	What does an AED do?

	8
	Why does an AED not replace CPR?

	9
	How can you distinguish effective coughing from severe choking?

	10
	Why should students not practice choking maneuvers on classmates?

	11
	What information belongs in an emergency call?

	12
	Why is scene safety important?

	13
	What is one common first-aid situation?

	14
	What should you do if you are not trained to perform a skill?

	15
	Why is accuracy more important than speed?

	16
	What role could a team leader play?

	17
	What should you do when an AED gives a voice prompt?

	18
	How can preparedness reduce risk?

	19
	Describe one emergency scenario and your first three actions.

	20
	Explain one way to improve your readiness to help someone.



ASSESSMENT RUBRIC & SCORING
100-POINT FINAL SCORE
	DOMAIN
	POINTS
	MASTER PERFORMANCE

	Emergency recognition
	20
	Correctly identifies the emergency and relevant warning signs.

	Scene safety & judgment
	20
	Identifies hazards and chooses safe actions before intervention.

	CPR/AED knowledge
	20
	Explains CPR purpose, compression principles and AED role accurately.

	Communication
	15
	Provides location, emergency type, condition and action information clearly.

	Scenario reasoning
	15
	Adapts to new facts and explains why a response is appropriate.

	Preparedness & reflection
	10
	Identifies practical preparedness improvements and personal next steps.


PHYSICAL SKILL RUBRIC — WHEN QUALIFIED INSTRUCTION IS PROVIDED
	LEVEL
	DESCRIPTION

	4 — MASTERY
	Safe, confident, accurate technique; follows instructor protocol; minimal prompting.

	3 — PROFICIENT
	Generally correct technique with minor corrections; maintains safety.

	2 — DEVELOPING
	Understands major steps but needs repeated coaching or misses important details.

	1 — BEGINNING
	Cannot yet demonstrate the sequence safely; requires direct instruction.


MASTERY STANDARD
A student demonstrates mastery when the student can explain the response, identify safety issues, communicate effectively and demonstrate appropriate trained skills on approved equipment. A student who needs more practice should receive feedback and another opportunity; the educational goal is competence, not embarrassment.
SOURCE NOTE: The supplied master permits written, scenario-based and hands-on assessment and stresses local compliance. 

7. DIFFERENTIATION — GRADES 6, 7 & 8
	GRADE
	INCREASE THE CHALLENGE
	TEACHER LOOK-FOR

	6
	Use concrete preparedness problems, simple response sequences and structured team roles.
	Student can recognize risk, get help and explain a safe first action.

	7
	Increase CPR reasoning, case studies, skill stations and explanation of why one response is preferable.
	Student can connect observations to a defensible response.

	8
	Use multi-factor scenarios, changing information, leadership roles and independent communication.
	Student adapts, prioritizes and communicates without waiting for a scripted answer.


SUPPORT FOR STUDENTS WHO NEED MORE STRUCTURE
• Provide a five-step visual response card.
• Use sentence starters: “The scene is unsafe because…” / “I would call because…” / “The evidence suggests…”
• Allow oral rather than written scenario responses when appropriate.
• Use color-free symbols/icons or large-print cards when helpful.
• Pair students for analysis, but never make a peer a physical rescue-practice target.
EXTENSION FOR ADVANCED STUDENTS
• Ask students to compare two plausible response pathways and defend one.
• Require students to identify missing information in a scenario.
• Have students design a school AED-location map or emergency communication flowchart.
• Have students write a short public-safety message explaining one lifesaving concept without overstating what an untrained student can do.
GRADE-BAND PRINCIPLE
The three grades should feel like one curriculum getting smarter—not three unrelated lesson plans. The core vocabulary remains stable while the cognitive demand increases.

8. FAMILY & COMMUNITY EXTENSION
HOME EMERGENCY READINESS AUDIT
Students take home a one-page checklist and, with an adult, identify emergency contacts, exits, meeting points, basic first-aid supplies and the location of the nearest AED where practical.
FAMILY DISCUSSION PROMPTS
• Who would call emergency services if an adult became unable to call?
• Where are emergency contacts stored?
• What is our household meeting place during an emergency?
• Where is the home first-aid kit?
• What should children do if the scene is unsafe?
• Where is the nearest AED in a school, sports facility or community location we use?
COMMUNITY PROJECT — AED & EMERGENCY MAP
Students work with school staff to identify publicly visible emergency resources. The final product can be a classroom map showing emergency exits, first-aid resources, AED locations and the approved emergency contact pathway.
FAMILY TAKE-HOME CHALLENGE
	TASK
	DONE

	Identify two emergency contacts
	□

	Identify the household meeting place
	□

	Locate the first-aid kit
	□

	Ask an adult where the nearest AED is
	□

	Discuss when to call emergency services
	□

	Write one family preparedness improvement
	□


TRANSFER PRINCIPLE
The best classroom outcome is not a student who can recite a definition. It is a student who recognizes danger, stays safer, communicates clearly and knows when trained professional help is needed.

9. TEACHER RESOURCE BANK
PRIMARY RESOURCES CARRIED FORWARD FROM THE SUPPLIED MATERIALS
American Heart Association — CPR: https://www.heart.org/en/cpr
American Red Cross — CPR/AED Training: https://www.redcross.org/take-a-class/cpr
British Heart Foundation — CPR Resources: https://www.bhf.org.uk/how-you-can-help/how-to-save-a-life/cpr-kits
American Red Cross — Hands-Only CPR: https://www.redcross.org/take-a-class/cpr/performing-cpr/hands-only-cpr
Mayo Clinic — First Aid: https://www.mayoclinic.org/first-aid
KidsHealth — CPR: https://kidshealth.org/en/kids/cpr.html
KidsHealth — Using an AED: https://kidshealth.org/en/kids/using-aed.html
10. SOURCE BASIS & PRODUCTION NOTES
SUPPLIED MATERIALS USED: 6th Grade CPR Lesson Plan; 7th Grade CPR Lesson Plan; 8th Grade CPR Lesson Plan; Master — CPR — Book — All Plans. The source documents establish the five-day, one-hour architecture, CPR introduction, emergency assessment, CPR practice, choking/AED awareness, games, review and assessment. fileciteturn11file0L11-L31 fileciteturn11file1L131-L149 fileciteturn11file2L249-L267
MASTER 9.8 PRODUCTION IMPROVEMENTS: one coherent Grades 6–8 progression; stronger analytical decision-making; explicit safety boundaries; scenario reasoning as an assessed outcome; communication practice; preparedness transfer; accuracy-over-speed scoring; differentiated expectations; and clear separation between an educational unit and formal CPR certification.
IMPORTANT: The supplied source material includes older terminology and generalized procedural descriptions. This production edition preserves the educational intent while directing teachers to use current qualified-instructor protocols, approved training equipment, school policy and applicable law for actual physical instruction.
STUDENT CERTIFICATE TEXT
CERTIFICATE OF COMPLETION — CPR & CHOKING • LIFE-SAVING SKILLS
This certificate recognizes __________________________________ for completing the Grades 6–8 Life-Saving Skills educational unit and demonstrating understanding of emergency recognition, CPR/AED awareness, choking safety, emergency communication and preparedness.
Date: ____________________   Teacher: ____________________   School/Program: ______________________________
LIFE-SAVING PLEDGE
I will recognize emergencies, protect myself and others from unnecessary danger, communicate clearly, get appropriate help, and use only the skills I have been properly taught.
MASTER 9.8 JUDGMENT: This batch is the analytical bridge between the foundational Grades 3–5 curriculum and the more advanced high-school CPR/emergency-response work that follows.




C&U FIRST AID & CPR TRAINING
CPR & CHOKING • LIFE-SAVING SKILLS
GRADES 9–12
5-DAY • 60-MINUTE LESSON PLAN

A unified high-school curriculum that advances the supplied CPR materials from emergency recognition and basic CPR toward advanced CPR concepts, AED use, special situations, first aid, certification preparation and integrated response.
RECOGNIZE • ASSESS • ACT • COMMUNICATE • LEAD
	GRADE BAND
	PRIMARY SHIFT
	STUDENT PROMISE

	9–12
	From competent classroom response toward adult-level emergency judgment and certification readiness
	I can assess risk, activate help, explain the science and limitations of CPR/AED response, perform trained skills on approved equipment, and lead a safe emergency-response simulation.


IMPORTANT: This is an educational curriculum. Completion does not itself constitute CPR certification. Formal certification must be delivered through an authorized course/provider using its current standards.

DOCUMENT MAP
	SECTION
	PURPOSE

	1. Program at a Glance
	Defines the high-school learning arc and outcomes.

	2. Safety & Instruction Standard
	Sets boundaries for physical practice, simulations and certification language.

	3. Five-Day Lesson Sequence
	Five complete 60-minute lessons with information, exercises, games and assessment.

	4. Advanced Concepts
	Adds airway concepts, special situations, first aid, leadership and post-event considerations at an appropriate educational level.

	5. Student Activities & Games
	Ready-to-run scenario, leadership, AED and decision-making activities.

	6. Student Worksheets
	Emergency communication, CPR science, AED, first aid and certification-readiness tools.

	7. Assessment & Mastery
	Written, scenario and supervised skill assessment.

	8. Differentiation
	Grade 9–12 progression.

	9. Family/Community Extension
	Preparedness and certification pathway.

	10. Resource Bank & Source Basis
	URLs and source-derived production notes.


SOURCE ARCHITECTURE
The supplied high-school materials establish a progression from the 9th–10th grade CPR/emergency-response sequence to 11th-grade advanced CPR, AED and certification preparation, and 12th-grade advanced CPR, airway, special-situation, first-aid, psychological and simulation content. The 11th-grade source specifically includes certification preparation and written/practical examination; the master includes advanced airway, special situations, first aid, psychological aspects and simulation. 

1. PROGRAM AT A GLANCE
PURPOSE
Grades 9–12 students should leave this unit with more than a memorized CPR sequence. They should understand the emergency-response system: scene safety, recognition, activation of emergency services, CPR/AED principles, appropriate first aid, communication, teamwork and the limits of their training.
LEARNING OUTCOMES
• Explain cardiac arrest, CPR and the role of early intervention.
• Assess a simulated scene and identify hazards before acting.
• Recognize when a person may require emergency intervention and explain why immediate activation of emergency services matters.
• Explain high-quality CPR principles and, under qualified supervision, demonstrate skills on an appropriate manikin.
• Explain the purpose and basic operation of an AED trainer and why CPR and AED use work together.
• Recognize choking and explain the appropriate response pathway using the current qualified-instructor protocol.
• Apply basic first-aid reasoning to bleeding, burns, fractures and other common scenarios.
• Explain why airway management differs by situation and recognize the limits of student-level training.
• Analyze special situations and explain why trained responders may modify procedures.
• Communicate effectively with a dispatcher and coordinate a small emergency-response team.
• Evaluate a scenario, identify missing information and adapt when new facts appear.
• Understand what formal CPR certification requires and distinguish classroom completion from actual certification.
MATERIALS
• Adult/child CPR manikins; AED trainer; barrier devices where applicable.
• First-aid kit and demonstration supplies; scenario cards; timer; projector.
• Emergency-call worksheet; preparedness checklist; skill rubric; written assessment.
• Optional feedback-capable training manikin and CPR metronome/feedback device.
• Current authorized CPR/first-aid course materials when certification is being pursued.

2. SAFETY, CERTIFICATION & INSTRUCTION STANDARD
NON-NEGOTIABLES
1. Scene safety comes before intervention.
2. Physical CPR, rescue-breathing, airway or choking practice occurs only on appropriate training equipment and under qualified supervision.
3. Students are never used as targets for choking maneuvers or forceful CPR practice.
4. An AED used in class must be a training AED unless an actual emergency requires an actual device; classroom practice follows the trainer's instructions.
5. Speed never outranks safety or accuracy.
6. Do not teach advanced airway devices, intubation, medication administration or invasive procedures as hands-on student skills in this unit.
7. Do not promise certification merely because students pass a classroom quiz or simulation.
8. Certification preparation should be connected to an authorized provider's current course requirements.
9. Use current local emergency procedures, laws, school policy and qualified-instructor protocols.
10. Debrief simulations professionally; students should never be shamed for hesitation or mistakes.
SOURCE-TO-PRODUCTION CORRECTION
The supplied 11th-grade material uses the phrase “advanced airway management” and describes airway maneuvers, while the master also discusses supraglottic devices, endotracheal intubation and advanced life support. fileciteturn12file3L202-L217 fileciteturn11file3L525-L569 In this school curriculum, those topics are treated as awareness/career concepts—not student invasive-procedure training.
CERTIFICATION LANGUAGE
Use: “certification preparation,” “educational completion,” or “training-unit completion.” Use “CPR certified” only when the student has actually completed the applicable authorized certification course and requirements.

3. FIVE-DAY LEARNING ARC
	DAY
	TITLE
	CORE QUESTION
	PRIMARY EVIDENCE

	1
	CPR Science, Recognition & Emergency Systems
	What is happening—and why does time matter?
	Concept map + emergency-system analysis

	2
	CPR Skills, AED & Team Response
	What makes a response effective?
	Supervised manikin/AED practice + team challenge

	3
	Choking, Special Situations & First Aid
	How should the response change with the situation?
	Scenario decision lab

	4
	Certification Readiness, Communication & Leadership
	Can I perform, explain and lead safely?
	Certification-readiness stations + dispatcher exercise

	5
	Integrated Simulation, Assessment & Next Steps
	Can I put the whole system together?
	Simulation + written/practical assessment + pathway plan


HIGH-SCHOOL PROGRESSION
	GRADE
	EMPHASIS

	9
	Strong emergency-response foundation; CPR/AED/choking and scenario reasoning.

	10
	Greater independence, case analysis and first-aid integration.

	11
	Advanced CPR concepts, AED, special situations and certification preparation.

	12
	Leadership, complex simulations, professional roles, psychological/post-event concepts and transition to certification or community service.


The supplied 11th-grade plan includes advanced CPR, airway/AED work, special considerations, first aid and certification examination; the 12th-grade master extends the curriculum into psychological aspects, post-resuscitation care and simulation.  

DAY 1 — CPR SCIENCE, RECOGNITION & EMERGENCY SYSTEMS
OBJECTIVE: Students explain the purpose of CPR, recognize possible cardiac arrest, understand why early action matters and map the chain from recognition to professional care.
0–10 MINUTES — WARM-UP
• Prompt: “If the heart stops effectively circulating blood, what happens next?”
• Students make a quick cause-and-effect chain: COLLAPSE → RECOGNITION → HELP → CPR/AED → PROFESSIONAL CARE.
• Discuss prior CPR experience without requiring students to disclose personal experiences.
10–25 MINUTES — CORE INFORMATION
• CPR supports circulation during cardiac arrest.
• Early recognition and emergency activation matter because the person may have no effective circulation.
• The response is a system: scene safety → recognition → emergency activation → CPR → AED when available → professional care.
• The supplied master describes Grades 6–12 as covering adult/pediatric CPR, AEDs and cardiac-arrest recognition. 
American Heart Association — CPR: https://www.heart.org/en/cpr
American Red Cross — CPR: https://www.redcross.org/take-a-class/cpr
25–45 MINUTES — EMERGENCY SYSTEMS MAP
Teams receive a cardiac-arrest scenario and map who does what: scene safety, caller, CPR lead, AED lead, crowd control and information recorder. They identify where the system could fail.
45–55 MINUTES — GAME: CHAIN OF SURVIVAL CHALLENGE
Teams receive scrambled cards representing recognition, emergency activation, CPR, AED and professional care. They arrange the sequence and defend their order. Bonus points go to teams that identify what could interrupt the chain.
55–60 MINUTES — EXIT TICKET
“The most important reason not to delay emergency activation is ______.”

DAY 2 — CPR SKILLS, AED & TEAM RESPONSE
OBJECTIVE: Students practice current CPR skills on manikins under qualified supervision, understand AED operation through a trainer, and coordinate team roles.
SOURCE FOUNDATION: The supplied 11th-grade plan includes AED simulation, skill review and practice; the master describes high-quality CPR and AED use. fileciteturn12file1L61-L67 fileciteturn12file1L96-L101
0–10 MINUTES — RETRIEVAL
Five rapid questions: hand placement; compression quality; emergency activation; AED purpose; why interruptions matter.
10–25 MINUTES — INSTRUCTOR DEMONSTRATION
• Demonstrate the current approved adult CPR sequence using the training manikin.
• Explain compression rate/depth and other performance criteria according to the current course standard being taught.
• Demonstrate AED trainer pad placement and voice-prompt workflow.
• Explain that pediatric and special-situation modifications require appropriate current instruction.
25–45 MINUTES — SKILL STATIONS
	STATION
	FOCUS

	1
	Scene assessment and emergency activation

	2
	Chest-compression technique on manikin

	3
	AED trainer recognition and prompt-following

	4
	Team communication and role transfer


45–55 MINUTES — GAME: RESPONSE TEAM CHALLENGE
Teams receive a simulated cardiac emergency. Each student has one assigned role. The team is scored on safety, communication, correct sequence and technique—not raw speed.
55–60 MINUTES — DEBRIEF
Students identify one technical skill and one teamwork skill they need to improve.

DAY 3 — CHOKING, SPECIAL SITUATIONS & FIRST AID
OBJECTIVE: Students explain how emergency conditions change the response, recognize choking, and apply first-aid decision-making to common injuries.
SOURCE FOUNDATION: The supplied 11th-grade material covers special considerations and first aid including bleeding, fractures and burns. fileciteturn12file1L68-L85
0–10 MINUTES — WARM-UP
Scenario sort: CARDIAC ARREST • SEVERE CHOKING • BLEEDING • BURN • FRACTURE • UNKNOWN. Students state the evidence supporting each classification.
10–25 MINUTES — INSTRUCTION
• Distinguish effective coughing from severe choking and from an unresponsive person.
• Teach the current choking-response protocol through qualified instruction and approved equipment; no peer physical practice.
• Discuss how trained responders may modify care for pregnancy, disability, age and other special situations.
• Introduce first-aid priorities: personal safety, bleeding control, burn care and appropriate help-seeking.
• Clarify the difference between basic first aid and advanced medical care.
25–45 MINUTES — FIRST-AID DECISION LAB
	SCENARIO
	TEAM MUST DECIDE

	Severe bleeding
	What is the immediate priority? What help is needed?

	Burn at a school event
	What should happen first, and what should not be improvised?

	Suspected fracture after a fall
	How do you protect the person while obtaining help?

	Choking at lunch
	What observations determine the response?

	Collapse after exercise
	What information must be communicated immediately?


45–55 MINUTES — GAME: WHAT CHANGED?
Teacher adds a new fact to a scenario every 30 seconds. Teams must revise their response and explain why.
55–60 MINUTES — EXIT TICKET
“A good responder changes the plan when ______ changes.”

DAY 4 — CERTIFICATION READINESS, COMMUNICATION & LEADERSHIP
OBJECTIVE: Students understand certification pathways, review core skills, conduct a professional emergency call and lead a controlled response.
SOURCE FOUNDATION: The supplied 11th-grade plan explicitly includes CPR certification overview, local requirements, skill review and a written/practical examination. fileciteturn12file1L86-L120
0–10 MINUTES — CERTIFICATION REALITY CHECK
• What is certification?
• What does an authorized course assess?
• Why can school completion and certification be different?
• What should a student ask a provider before enrolling?
American Red Cross — CPR Certification/Training: https://www.redcross.org/take-a-class/cpr
10–25 MINUTES — SKILL REVIEW
Instructor-led review of CPR, AED, choking awareness, emergency communication and first-aid decision-making. Physical skills are practiced only on approved equipment.
25–40 MINUTES — 911 DISPATCHER LAB
Caller must provide LOCATION • WHAT HAPPENED • CONDITION • NUMBER OF PEOPLE • ACTIONS TAKEN • ACCESS/SAFETY INFORMATION. Dispatcher practices concise questioning.
40–55 MINUTES — GAME: INCIDENT COMMAND
Teams receive a complex school-event scenario. One student becomes team leader and assigns roles. New information is introduced twice. Score leadership, safety, communication and adaptation.
55–60 MINUTES — CERTIFICATION PATHWAY CARD
Students complete: “If I want formal certification, I should contact ______, confirm ______, and verify ______.”

DAY 5 — INTEGRATED SIMULATION, ASSESSMENT & NEXT STEPS
OBJECTIVE: Students demonstrate integrated emergency-response reasoning and, where qualified instruction is provided, complete supervised skills assessment.
SOURCE FOUNDATION: The supplied advanced master concludes with simulation scenarios, skills assessment, feedback and reflection. fileciteturn11file3L596-L619
0–10 MINUTES — MASTER REVIEW
Students complete a one-minute verbal response to: “You arrive first. What do you do?” Teacher listens for scene safety, recognition, emergency activation, appropriate care and communication.
10–40 MINUTES — INTEGRATED SIMULATION
• Scenario A: collapse at a sporting event.
• Scenario B: choking concern at a school cafeteria.
• Scenario C: severe bleeding during a community activity.
• Scenario D: multi-person emergency after severe weather.
• Roles: leader, scene assessor, caller, CPR/AED lead, first-aid lead, observer.
• Teacher changes one fact midway through each scenario.
40–50 MINUTES — WRITTEN ASSESSMENT
Complete the 20-question assessment on Page 13 plus one scenario response.
50–55 MINUTES — SKILLS/SCENARIO RUBRIC
Instructor records performance using the rubric on Page 14. Students who are not yet proficient receive corrective feedback and additional practice.
55–60 MINUTES — CLOSING & PATHWAY
Students identify their next step: refresh skills, pursue formal certification, join a school safety initiative, or learn more about emergency medicine/health careers.

4. ADVANCED CONCEPTS — TEACHER REFERENCE
AIRWAY MANAGEMENT
The source materials introduce head-tilt/chin-lift and jaw-thrust concepts and, at the advanced level, describe supraglottic airway devices and endotracheal intubation. fileciteturn12file3L202-L217 fileciteturn11file3L525-L543
For Grades 9–12, these should be taught as conceptual/career awareness unless an authorized professional course explicitly provides hands-on instruction.
SPECIAL SITUATIONS
The supplied 11th-grade source identifies pregnancy, infants and individuals with disabilities as situations requiring consideration. fileciteturn12file1L68-L85
• Ask: What changed?
• What risks exist for the responder?
• What current protocol applies?
• What professional guidance is available?
FIRST AID
The master and 11th-grade source include severe bleeding, burns, fractures and shock-related concepts. fileciteturn11file3L544-L569
PSYCHOLOGICAL & POST-EVENT CONSIDERATIONS
The supplied master includes psychological reactions to CPR and post-resuscitation care. fileciteturn11file3L570-L595 For high-school students, emphasize that rescuers and survivors may experience strong emotions and that appropriate adult, school and professional support matters. Do not turn the classroom into a trauma-processing session.

5. STUDENT ACTIVITIES & GAMES
1. CHAIN OF SURVIVAL CHALLENGE
Sequence cards, defend the order, identify failure points.
2. RESPONSE TEAM CHALLENGE
Coordinate CPR/AED roles on a manikin/trainer. Score safety, accuracy and communication.
3. WHAT CHANGED?
Adapt a first-aid or emergency plan as new facts are introduced.
4. INCIDENT COMMAND
Student leader assigns roles and coordinates a changing scenario.
5. ERROR DETECTIVE
Teacher provides an intentionally flawed emergency sequence. Teams identify and correct the errors.
6. DISPATCHER DRILL
Caller and dispatcher practice concise, complete emergency communication.
7. CERTIFICATION READINESS STATIONS
	STATION
	TASK

	Knowledge
	Explain CPR/AED/choking principles.

	Communication
	Complete a simulated emergency call.

	Scenario
	Choose a safe response and defend it.

	Skill
	Demonstrate trained CPR/AED skills on approved equipment.

	Professionalism
	Explain certification vs. classroom completion.


8. LEADERSHIP ROTATION
Every student leads at least one short scenario. The observer scores whether the leader protects safety, assigns roles, communicates and adapts.

6. STUDENT WORKSHEETS
WORKSHEET A — EMERGENCY SYSTEM MAP
	ELEMENT
	WHO/WHAT
	WHY IT MATTERS

	Scene safety
	
	

	Recognition
	
	

	Emergency activation
	
	

	CPR
	
	

	AED
	
	

	Professional responders
	
	


WORKSHEET B — CARDIAC ARREST REASONING
Evidence I observe: ____________________________________________________
Why I think emergency action is needed: _________________________________
Who should be activated: _______________________________________________
What trained action could follow: _______________________________________
WORKSHEET C — AED
What does AED mean? ______________________________
What does an AED analyze? _________________________
Why is CPR still necessary? _______________________
What should the responder do when the trainer gives a prompt? __________
WORKSHEET D — 911 CALL
	QUESTION
	ANSWER

	Location
	

	What happened
	

	Condition
	

	Number of people
	

	Actions already taken
	

	Help needed/access information
	



ASSESSMENT WORKSHEETS
WORKSHEET E — SCENARIO REASONING
Scenario: A student collapses during a school athletic event. Several students crowd around.
1. Identify two scene/safety concerns: __________________________________
2. What information must be established? ________________________________
3. Who should call for emergency help? __________________________________
4. What trained skills/equipment may be appropriate? _____________________
5. What could make the response worse? __________________________________
6. A new fact is introduced: the scene contains a second injured person. What changes? __________________________________________
WORKSHEET F — FIRST-AID DECISION
	SITUATION
	FIRST PRIORITY
	HELP NEEDED

	Severe bleeding
	
	

	Burn
	
	

	Suspected fracture
	
	

	Choking concern
	
	

	Collapse
	
	


WORKSHEET G — CERTIFICATION READINESS
I understand that classroom completion is not necessarily certification: □ YES □ NEEDS CLARIFICATION
A formal provider I would investigate: __________________________________
Questions I would ask: _________________________________________________
Skill I need to practice: ______________________________________________

7. FINAL ASSESSMENT — 100 POINTS
	DOMAIN
	POINTS
	MEASURE

	Emergency recognition
	15
	Identifies cardiac arrest/choking/first-aid situations from evidence.

	Scene safety & judgment
	15
	Identifies hazards and chooses safe priorities.

	CPR/AED knowledge
	20
	Explains purpose, quality principles and AED role.

	Emergency communication
	15
	Provides complete, concise information.

	Scenario reasoning
	15
	Adapts when facts change and defends decisions.

	Leadership/teamwork
	10
	Assigns roles, communicates and maintains control.

	Certification awareness
	10
	Correctly distinguishes educational completion from formal certification.


20-QUESTION WRITTEN TEST
	#
	QUESTION

	1
	What is CPR and what problem is it intended to address?

	2
	Why is early recognition important?

	3
	What should be considered before approaching a scene?

	4
	What findings may indicate cardiac arrest?

	5
	Why should emergency services be activated promptly?

	6
	What is the purpose of chest compressions?

	7
	What does AED stand for?

	8
	What is an AED designed to do?

	9
	Why does AED use not eliminate the need for CPR?

	10
	How does severe choking differ from effective coughing?

	11
	Why should students not practice choking maneuvers on classmates?

	12
	Name four pieces of information useful in an emergency call.

	13
	Give one first-aid scenario and its priority action.

	14
	Why are special situations sometimes handled differently?

	15
	What is one limitation of student-level emergency training?

	16
	What is the difference between certification preparation and certification?

	17
	What makes an emergency team effective?

	18
	Why should responders adapt when new information appears?

	19
	Explain one possible failure point in an emergency-response chain.

	20
	Identify one next step for maintaining or improving your lifesaving skills.




8. SKILLS RUBRIC & GRADE DIFFERENTIATION
SUPERVISED PHYSICAL SKILL RUBRIC
	LEVEL
	DESCRIPTION

	4 — MASTERY
	Safe, accurate, consistent technique; follows current instructor protocol; communicates appropriately.

	3 — PROFICIENT
	Correct overall performance with minor prompting; safety maintained.

	2 — DEVELOPING
	Understands major concepts but needs repeated coaching.

	1 — BEGINNING
	Cannot yet perform the skill safely without direct instruction.


GRADE 9–12 DIFFERENTIATION
	GRADE
	EXPECTED COGNITIVE DEMAND

	9
	Apply core emergency-response sequence to familiar scenarios.

	10
	Analyze unfamiliar scenarios and integrate basic first aid with CPR/AED awareness.

	11
	Evaluate advanced concepts, certification pathways, special situations and professional roles.

	12
	Lead complex simulations, critique response systems, understand post-event/psychological considerations and prepare for formal certification/community service.


MASTERY RULE
A student should not be declared proficient merely because the student can recite steps. Mastery requires safe judgment, correct explanation, effective communication and—when formally instructed—the ability to demonstrate the applicable skill on approved equipment.

9. FAMILY, COMMUNITY & CAREER EXTENSION
FAMILY EMERGENCY AUDIT
• Emergency contacts identified.
• Home meeting point identified.
• First-aid supplies located.
• Nearest AED location identified where practical.
• Family knows when and how to activate emergency services.
• Student identifies an adult who can provide additional guidance.
COMMUNITY SAFETY PROJECT
Students create a school/community emergency-resource map identifying exits, first-aid resources, AED locations and emergency communication pathways. Verify information with school administration.
CERTIFICATION PATHWAY
Students interested in certification research an authorized provider, compare course requirements, confirm age eligibility, and determine whether the course includes the practical assessment required for certification.
CAREER CONNECTIONS
• Emergency medical services
• Nursing and medicine
• Athletic training
• Fire/rescue
• Lifeguarding
• School health and safety
• Public health
• Emergency management
The supplied advanced curriculum explicitly encourages students to consider careers or volunteer opportunities in emergency medicine or healthcare. 

10. RESOURCE BANK & SOURCE BASIS
PRIMARY URLS PRESERVED FROM THE SUPPLIED MATERIALS
American Heart Association — CPR: https://www.heart.org/en/cpr
American Red Cross — CPR/AED Training: https://www.redcross.org/take-a-class/cpr
American Red Cross — Hands-Only CPR: https://www.redcross.org/take-a-class/cpr/performing-cpr/hands-only-cpr
British Heart Foundation — CPR Resources: https://www.bhf.org.uk/how-you-can-help/how-to-save-a-life/cpr-kits
Mayo Clinic — First Aid: https://www.mayoclinic.org/first-aid
SOURCE BASIS
9th–10th grade source structure: CPR introduction, emergency response, situation assessment, CPR manikin practice, choking/AED awareness, review and assessment. The supplied 7th–8th source materials establish the same core progression and provide the structural foundation for the high-school sequence. fileciteturn12file2L131-L191
11th grade source: advanced CPR concepts, airway/AED work, special situations, first aid, certification preparation, skill review and written/practical examination. fileciteturn12file1L86-L120
Advanced master source: advanced airway concepts, special situations, first aid, psychological aspects, post-resuscitation care and simulation-based assessment. fileciteturn11file3L525-L619
MASTER 9.8 PRODUCTION IMPROVEMENTS
• Unified Grades 9–12 progression rather than repeating one generic lesson plan.
• Explicit separation between education and formal certification.
• Advanced airway/ALS content converted to age-appropriate conceptual awareness rather than inappropriate invasive student practice.
• Stronger leadership, communication and scenario adaptation.
• Integrated assessment across knowledge, judgment, communication and supervised skill.
• Safety-first scoring: speed is never the primary measure.
• Career/community pathway to make the high-school curriculum consequential beyond the classroom.
CERTIFICATE OF EDUCATIONAL COMPLETION
This recognizes __________________________________ for completing the Grades 9–12 CPR & Choking • Life-Saving Skills educational unit, including emergency recognition, CPR/AED awareness, choking safety, first-aid decision-making, emergency communication and preparedness.
Date: __________________  Teacher: __________________  School/Program: __________________________
LIFE-SAVING PLEDGE: I will protect myself and others from unnecessary danger, recognize emergencies, communicate clearly, obtain appropriate help and use only the skills for which I have been properly trained.





































C&U FIRST AID & CPR TRAINING
CPR & CHOKING • LIFE-SAVING SKILLS
COLLEGE + / ADULT LEARNERS
5-DAY • 60-MINUTE LESSON PLAN • MASTER 9.9 PRODUCTION EDITION
A capstone adult-learning curriculum for CPR, choking response, AED awareness, first aid, emergency communication, preparedness, teamwork, evidence literacy and certification readiness.
THE 9.9 STANDARD
This edition keeps the compact, teachable architecture of the C&U series while strengthening adult-level depth, assessment validity, measurable performance improvement, instructor usability and transfer to campus, workplace and community settings.
SAFETY BOUNDARY
Hands-on physical skills are practiced only on approved training equipment under qualified instruction. Learners never perform choking-rescue maneuvers or forceful CPR practice on one another. Formal certification is issued only through an authorized provider using its current requirements.
DOCUMENT MAP
COLLEGE + / ADULT LEARNERS
	SECTION
	FUNCTION

	1. Program Architecture
	Purpose, outcomes, adult-readiness model and five-day arc

	2. Instructor & Safety Standard
	Preparation, supervision, simulation controls and certification boundaries

	3. Five-Day Lesson Plan
	Five complete 60-minute lessons

	4. Skill & Knowledge Labs
	CPR, AED, choking, first aid and emergency-system practice

	5. Evidence & Quantitative Labs
	Performance measurement and evidence-literacy exercises

	6. Scenario Bank
	Ready-to-run adult, campus, workplace and community cases

	7. Student Worksheets
	Copy-ready learner tools

	8. Activities & Games
	Memorable team learning without unsafe competition

	9. Assessment & Mastery
	Written, scenario, practical and improvement measures

	10. Differentiation & Transfer
	College, workplace, community and career adaptations

	11. Instructor Reference
	Source basis, implementation notes and terminology

	12. Completion Record
	Educational completion certificate and pledge


SOURCE ARCHITECTURE
The supplied C&U master materials establish adult CPR, pediatric distinctions, AED awareness, choking response, emergency communication, first aid, special considerations, certification preparation and written/practical assessment as core content. The 9.9 edition retains those elements while making the adult learner the final level of the progression. fileciteturn15file0L39-L47
PROGRAM ARCHITECTURE
FROM KNOWLEDGE TO ADULT READINESS
PURPOSE
College and adult learners should leave the unit able to recognize an emergency, protect themselves and others, activate professional help, provide only the care for which they are trained, communicate effectively, work as a team, evaluate their own performance and identify the next appropriate training step.
LEARNING OUTCOMES
Recognize a possible cardiac emergency and activate the emergency response system without unnecessary delay.
Explain the role of CPR as an emergency intervention that supports circulation until advanced care is available.
Explain the role of an AED and coordinate its use with CPR on approved training equipment.
Recognize choking and distinguish an effective cough from severe airway obstruction.
Apply basic first-aid reasoning to common bleeding, burn, sprain/fracture and similar scenarios within training limits.
Communicate location, condition, hazards, care started and other essential information during a simulated emergency call.
Coordinate responder, caller, AED, observer and leadership roles in a controlled scenario.
Use simple performance data to identify errors, measure improvement and set a specific next-step goal.
Distinguish educational completion, certification preparation and actual certification.
Create a practical campus, workplace, home or community emergency-readiness plan.
ADULT RESPONSE MODEL
RECOGNIZE → PROTECT → ACTIVATE HELP → CARE WITHIN TRAINING → COMMUNICATE → CONTINUE → HAND OFF → DEBRIEF

FIVE-DAY ARC & ADULT LEARNING DESIGN
THE CAPSTONE PROGRESSION
	DAY
	CORE QUESTION
	LEARNING MODE
	PRIMARY PRODUCT

	1
	What is happening—and why does time matter?
	Science + systems + evidence
	Emergency-system map

	2
	What makes a response effective?
	Manikin/AED practice + measurement
	Performance record

	3
	How does the response change with the situation?
	Choking + first aid + special populations
	Decision matrix

	4
	Can I communicate, organize and prepare?
	Dispatch + preparedness + leadership
	Emergency action plan

	5
	Can I put the whole system together?
	Integrated simulation + assessment
	Mastery profile + next-step plan


ADULT LEARNING PRINCIPLES
Relevance: use campus, workplace, family and community situations.
Practice: move quickly from explanation to controlled application.
Reflection: require learners to explain why they chose an action.
Feedback: identify one high-value improvement after each performance.
Transfer: connect classroom skills to real emergency resources and future training.
Respect: adult learners bring prior experience; correct unsafe misconceptions without shaming.
SERIES POSITION
Batches 1–4 move from recognition and safe help-seeking toward increasingly independent judgment. Batch 5 is the capstone: the learner is expected to integrate knowledge, skills, communication, measurement and readiness planning. 

INSTRUCTOR & SAFETY STANDARD
NON-NEGOTIABLES
Protect yourself, the learner/patient and the scene before beginning care.
Activate emergency services promptly when the scenario calls for them.
Use approved manikins, AED trainers, barrier devices and other appropriate training equipment.
Never use classmates as targets for choking maneuvers, forceful CPR practice or airway-obstruction exercises.
Do not improvise clinical procedures beyond the learner's training and equipment.
Use current provider standards for technical CPR, AED, choking and first-aid details when skills are taught.
Treat speed as secondary to safety, correct sequence, effective technique and communication.
Use controlled simulations with a clear stop signal; never create a real hazard.
Do not represent this curriculum as a certification credential.
Accommodate learners who cannot or should not perform physical skills through observation, sequencing, oral explanation or scenario analysis.
INSTRUCTOR PRE-CLASS CHECK
	CHECK
	READY?

	Training manikins inspected and clean
	☐

	AED trainer and pads/props ready
	☐

	Barrier devices available when applicable
	☐

	First-aid demonstration supplies ready
	☐

	Emergency procedure/local number identified
	☐

	Simulation stop signal established
	☐

	Learner accommodations identified
	☐

	Current authorized training guidance available for technical skills
	☐


The supplied C&U curriculum repeatedly emphasizes qualified supervision, appropriate equipment, local requirements and the distinction between classroom instruction and certification. 

CERTIFICATION & TECHNICAL CONTROL
WHAT THIS CURRICULUM IS — AND IS NOT
THREE LEVELS
	LEVEL
	MEANING

	Educational completion
	Learner completed this five-day curriculum and demonstrated classroom mastery.

	Certification preparation
	Learner has practiced toward the knowledge/skills expected by an authorized provider.

	Formal certification
	Learner completed the authorized provider's current course, required skills assessment and credentialing process.


INSTRUCTOR LANGUAGE
	USE
	AVOID

	“This prepares you for formal training.”
	“You are certified because you completed this unit.”

	“Follow the current instructor/provider standard.”
	“This classroom summary replaces certification training.”

	“Practice on approved equipment.”
	“Practice choking rescue on your partner.”

	“Accuracy and safe decision-making matter.”
	“The fastest team wins.”


TECHNICAL CONTROL
Where a current qualified-instructor protocol differs from a simplified classroom explanation, the current protocol controls. The supplied high-school source similarly treats advanced airway topics as material requiring appropriate training and certification boundaries. 

DAY 1 — CARDIAC ARREST, SCIENCE & EMERGENCY SYSTEMS
60 MINUTES
	TIME
	ACTIVITY
	INSTRUCTOR ACTION
	LEARNER PRODUCT

	0–8
	Emergency Decision Poll
	Present three short cases; require a first-action choice and rationale.
	Choice + rationale

	8–23
	Cardiac Arrest Science
	Explain circulation, oxygen delivery, cardiac arrest recognition and CPR as a bridge to advanced care.
	Cause/effect chain

	23–38
	Emergency-System Map
	Assign roles: safety, caller, CPR, AED, recorder, handoff.
	System map

	38–50
	Evidence Lab
	Sort claim/evidence/limitation examples; discuss what makes a source useful.
	Evidence note

	50–57
	Game: Chain-of-Survival Challenge
	Teams sequence response cards and identify failure points.
	Defended sequence

	57–60
	Exit Ticket
	Ask: What cannot safely wait? Why?
	One-sentence answer


TEACHER EMPHASIS
The supplied master materials emphasize early recognition of cardiac arrest and immediate CPR/emergency response. 

ADULT-LEVEL QUESTION
Ask: “If every responder knows the right skill but nobody assigns roles, where can the system fail?”

DAY 2 — CPR, AED & TEAM PERFORMANCE
60 MINUTES
	TIME
	ACTIVITY
	INSTRUCTOR ACTION
	LEARNER PRODUCT

	0–8
	Retrieval Practice
	Five rapid questions from Day 1.
	Verbal responses

	8–23
	Demonstration
	Demonstrate the current approved CPR/AED training sequence.
	Observation checklist

	23–43
	Skill Stations
	Rotate compressor, AED operator, caller and observer; use only approved equipment.
	Skill record

	43–52
	Quality Metrics Lab
	Record recognition delay, first-CPR delay, interruptions, sequence errors and communication quality.
	Data sheet

	52–58
	Game: Improvement Challenge
	Teams repeat one scenario after selecting one improvement target.
	Before/after result

	58–60
	Debrief
	Require one measurable next step.
	Improvement target


QUALITY IS MULTIDIMENSIONAL
A response is not judged by speed alone. Use a balanced observation: safety → recognition → activation → technique → AED coordination → communication → continuity → handoff.
The supplied master plan includes AED simulation, feedback and supervised practice. fileciteturn13file1L92-L98


DAY 3 — CHOKING, AIRWAY, FIRST AID & SPECIAL POPULATIONS
60 MINUTES
	TIME
	ACTIVITY
	INSTRUCTOR ACTION
	LEARNER PRODUCT

	0–8
	Scenario Sort
	Classify cardiac, choking, trauma, illness or uncertain cases.
	Classification

	8–20
	Choking Response
	Explain recognition, effective coughing vs. severe obstruction and escalation; physical practice only on approved equipment.
	Decision tree

	20–31
	Airway Concepts
	Explain airway-opening concepts and why circumstances can change the response.
	Concept notes

	31–46
	First-Aid Decision Lab
	Use controlled cases: major bleeding, burn, sprain/fracture concern, nosebleed.
	Decision matrix

	46–54
	Special Situations
	Discuss why pregnancy, disability, age and other circumstances may require modified trained response.
	Adaptation notes

	54–60
	Game: Priority Sort
	Teams prioritize immediate threats and explain their reasoning.
	Defended priorities


BOUNDARY
Advanced airway devices and invasive procedures are awareness/career concepts here, not student hands-on procedures.
The supplied source includes special considerations plus bleeding, fractures and burns. fileciteturn13file1L99-L118

DAY 4 — COMMUNICATION, PREPAREDNESS & LEADERSHIP
60 MINUTES
	TIME
	ACTIVITY
	INSTRUCTOR ACTION
	LEARNER PRODUCT

	0–8
	Dispatcher Mistakes
	Show an incomplete emergency call and have learners identify missing information.
	Correction list

	8–20
	Emergency Communication
	Practice location, condition, hazards, care started and callback/contact information.
	Call script

	20–32
	Preparedness Audit
	Learners map exits, AED, first aid, emergency contacts and meeting point.
	Action plan

	32–42
	Priority Thinking
	Introduce basic priority concepts: life threats, hazards, resources and handoff.
	Priority rationale

	42–53
	Leadership Simulation
	Rotate leader, caller, responder, AED lead and recorder through a multi-problem case.
	Role scorecard

	53–58
	Game: Incident Command
	Teams manage changing facts while preserving safety and communication.
	Team response

	58–60
	Exit Ticket
	Name one real readiness gap and one fix.
	Gap + action


The supplied materials emphasize communicating location and the nature of the emergency and include certification preparation. 

DAY 5 — INTEGRATED SIMULATION & ASSESSMENT
60 MINUTES
	TIME
	ACTIVITY
	INSTRUCTOR ACTION
	LEARNER PRODUCT

	0–7
	Readiness Quiz
	Five scenario questions; no trick questions.
	Quiz

	7–15
	Briefing
	Review safety, roles, stop signal and scoring criteria.
	Role assignment

	15–37
	Integrated Simulation
	Run controlled cardiac arrest, choking, trauma and AED cases with changing information.
	Performance

	37–47
	Written Assessment
	Test recognition, sequencing, communication, evidence and preparedness.
	Written score

	47–55
	Practical/Scenario Check
	Verify selected trained skills and decision points on approved equipment.
	Skill rating

	55–58
	Reflection
	Require evidence-based improvement statement.
	Reflection

	58–60
	Completion
	Record educational completion and next-step recommendation.
	Mastery profile


DEBRIEF
What did you recognize first?
What action could not safely wait?
Where did communication fail or succeed?
What measurement revealed an improvement opportunity?
What would you change in your next response?

SKILL & KNOWLEDGE LABS
READY-TO-RUN ADULT ACTIVITIES
LAB 1 — CPR QUALITY AUDIT
Observe a manikin scenario. Record safety, recognition, activation, technique, interruptions, communication and handoff. Repeat after one targeted improvement.
LAB 2 — AED DECISION PATH
Teams explain the sequence from recognition and emergency activation through CPR, AED access/use when available, continued care and professional handoff.
LAB 3 — CHOKING DECISION TREE
Classify cases as effective cough, severe obstruction or unresponsive. Explain the response pathway. Physical maneuvers occur only on appropriate training equipment.
LAB 4 — FIRST-AID DECISION BOARD
For each case, identify scene safety, immediate threat, basic care within training, escalation threshold and handoff information.
LAB 5 — EMERGENCY SYSTEM MAP
Identify emergency numbers, AEDs, first-aid resources, exits, security/public-safety contacts and assembly points.
LAB 6 — HANDOFF QUALITY
A learner gives a 30-second simulated handoff. Observer scores clarity, sequence, relevant facts and unanswered questions.

QUANTITATIVE PERFORMANCE LAB
MEASURE → IMPROVE → REPEAT
DATA SET A — TEAM PERFORMANCE
	TEAM
	RECOGNITION→CALL
	CALL→FIRST CPR
	TOTAL
	ERRORS

	A
	18 sec
	42 sec
	60 sec
	2

	B
	12 sec
	31 sec
	43 sec
	4

	C
	15 sec
	28 sec
	43 sec
	1

	D
	22 sec
	25 sec
	47 sec
	2


ANALYSIS
Which team has the shortest total response time?
Which team has the fewest errors?
Why is speed alone an inadequate measure of quality?
What is the difference between the fastest and slowest total response?
Which team should prioritize error reduction? Explain.
Which team should prioritize recognition/activation speed? Explain.
Suggest one measurable improvement target for the next simulation.
PERSONAL IMPROVEMENT
Learners record a first attempt and second attempt. Calculate absolute improvement and percentage improvement where appropriate. Then identify whether the change came from faster recognition, cleaner role assignment, fewer interruptions, stronger AED coordination or clearer communication.

EVIDENCE LITERACY LAB
CLAIM • EVIDENCE • LIMITATION • DECISION
THE FIVE-QUESTION TEST
What exactly is the claim?
What source or evidence supports it?
How strong or limited is that evidence?
What important information is missing?
What practical decision, if any, does the evidence justify?
ACTIVITY — EVIDENCE OR OPINION?
Provide learners with short statements drawn from the approved course materials. Learners classify each as evidence-supported, unsupported, incomplete or opinion. They must state what additional information would improve confidence.
IMPORTANT LIMIT
This exercise teaches evidence literacy. It does not authorize learners to create independent clinical guidelines or replace current professional training.
ADULT-LEVEL DISCUSSION
Ask: “Why can a statement be plausible and still be insufficient evidence for changing emergency practice?”

SCENARIO BANK
CAMPUS • WORKPLACE • COMMUNITY
	CASE
	SETTING
	CHANGING FACT
	LEARNER TASK

	1. Gym Collapse
	Campus gym
	AED is available but location is initially unknown.
	Assign roles and map response.

	2. Restaurant Choking
	Community
	Person initially coughs, then becomes unable to speak normally.
	Recognize changing severity and activate help.

	3. Office Collapse
	Workplace
	Caller is unsure whether emergency number has been activated.
	Clarify role ownership and communication.

	4. Outdoor Injury
	Community
	Weather/hazard creates a second risk.
	Protect scene before care.

	5. Burn + Panic
	Workplace
	Bystanders crowd the scene and give conflicting advice.
	Establish safe leadership and communication.

	6. Multi-Problem Incident
	Campus event
	One person needs urgent care while another asks for help.
	Prioritize, delegate and communicate.


SCENARIO RULE
Never use real hazards, actual choking, realistic injury effects or surprise drills. All cases are controlled simulations.

STUDENT WORKSHEETS
PART I — RESPONSE & COMMUNICATION
WORKSHEET 1 — EMERGENCY SYSTEM MAP
	RESOURCE
	LOCATION / NUMBER / ACTION

	Emergency activation
	

	Nearest AED
	

	First-aid kit
	

	Safe exit
	

	Assembly/meeting point
	

	Campus/workplace safety contact
	


WORKSHEET 2 — CARDIAC ARREST REASONING
What signs suggest a cardiac emergency?
What is the first safe action?
Who activates emergency services?
Who begins trained care?
Who retrieves the AED?
What information must be communicated?
What must happen when professional responders arrive?
WORKSHEET 3 — EMERGENCY CALL
	ITEM
	YOUR RESPONSE

	LOCATION
	

	WHAT HAPPENED
	

	PATIENT CONDITION
	

	KNOWN HAZARDS
	

	CARE STARTED
	

	CALLBACK/CONTACT
	

	DISPATCHER INSTRUCTIONS
	



STUDENT WORKSHEETS
PART II — CHOKING, FIRST AID & PREPAREDNESS
WORKSHEET 4 — CHOKING
What signs indicate severe airway obstruction?
How does effective coughing change your decision?
When should emergency help be activated?
What changes if the person becomes unresponsive?
Why must physical practice use appropriate training equipment?
WORKSHEET 5 — FIRST-AID DECISION MATRIX
	CASE
	SCENE SAFETY
	IMMEDIATE PRIORITY
	BASIC CARE WITHIN TRAINING
	ESCALATION / HANDOFF

	Major bleeding
	
	
	
	

	Burn
	
	
	
	

	Sprain/fracture concern
	
	
	
	

	Nosebleed
	
	
	
	


WORKSHEET 6 — PERSONAL READINESS
My emergency contact plan: __________________
My campus/workplace emergency resources: __________________
My training/refresher date if certified: __________________
One skill I need to practice: __________________
One preparedness improvement I can make: __________________

ACTIVITIES & GAMES
MEMORABLE WITHOUT UNSAFE COMPETITION
1. CHAIN-OF-SURVIVAL CHALLENGE
Sequence response cards and defend the order. Score reasoning and safety, not raw speed.
2. ERROR DETECTIVE
Find every safety, sequence and communication error in a deliberately flawed response.
3. DISPATCHER DRILL
Caller, dispatcher and observer rotate. The observer scores location, condition, hazards, clarity and response to dispatcher instructions.
4. RESPONSE TEAM CHALLENGE
Repeat a scenario after one improvement. The strongest team is the one that improves safely and measurably.
5. PREPAREDNESS AUCTION
Teams receive a limited preparedness budget and select resources. Each choice must be justified by risk, likelihood and usefulness.
6. EVIDENCE OR OPINION?
Classify claims and identify what evidence would increase confidence.
7. ROLE ROTATION
Every learner experiences leadership, communication, responder and observer responsibilities.

ASSESSMENT & MASTERY
A MULTI-METHOD ADULT ASSESSMENT
	DOMAIN
	POINTS
	EVIDENCE

	Emergency recognition & scene safety
	15
	Scenario decisions and safety checks

	CPR knowledge & response sequence
	15
	Written + oral/scenario reasoning

	CPR/AED practical readiness
	15
	Observed training-equipment performance

	Choking response
	10
	Decision-tree reasoning

	First-aid decision-making
	10
	Case matrix

	Emergency communication
	10
	Simulated call/handoff

	Teamwork & leadership
	10
	Role-performance scorecard

	Evidence & quantitative reasoning
	5
	Data/evidence lab

	Preparedness & systems thinking
	5
	Emergency action plan

	Reflection & improvement
	5
	Specific measurable next step

	TOTAL
	100
	


MASTERY STANDARD
A high score is not sufficient if a learner demonstrates an unsafe critical behavior during the practical component. The instructor should identify the unsafe behavior, stop the scenario, reteach as needed and reassess under the applicable training standard.
PRACTICAL RUBRIC
	LEVEL
	DESCRIPTION

	4 — READY
	Safe, organized, technically appropriate for the taught level, communicates clearly and requires minimal prompting.

	3 — COMPETENT
	Generally correct; minor errors corrected with limited prompting.

	2 — DEVELOPING
	Conceptual understanding present, but substantial prompting or repetition is needed.

	1 — NOT YET READY
	Unsafe, incomplete or unable to explain the response.



DIFFERENTIATION, REFERENCE & COMPLETION
TRANSFER THE LEARNING
COLLEGE / UNIVERSITY
Use campus maps and actual AED locations.
Conduct peer emergency-system audits.
Connect learning to public health, EMS, nursing, athletic training and emergency-management pathways.
Use simulation data for basic comparison and improvement analysis.
WORKPLACE
Replace cases with site-specific hazards and emergency-action plans.
Assign safety lead, caller, responder, AED lead and supervisor liaison.
Inventory emergency resources and identify gaps.
COMMUNITY / FAMILY
Build a home emergency plan.
Identify emergency contacts and local resources.
Practice communication and role assignment without performing unsafe maneuvers.
CAREER & NEXT STEP
The supplied master plan encourages learners to consider careers or volunteer opportunities in emergency medicine or healthcare. fileciteturn13file8L567-L571
SOURCE BASIS
Master - CPR - Book - All plans.docx — adult/pediatric CPR, AED, choking, first aid, advanced concepts and certification preparation.
cpr and choking lesson plan.docx — CPR, choking response, emergency calling and supporting resources. fileciteturn13file3L237-L276
cpr lesson plan-master plan.docx — baseline CPR and adult/pediatric progression. fileciteturn13file9L643-L702
Provider resources identified in the supplied materials include the American Heart Association, American Red Cross, National Safety Council and Mayo Clinic. Use current official provider guidance for technical details and current certification requirements. 

CERTIFICATE OF EDUCATIONAL COMPLETION
This certifies that ______________________________ has completed the C&U First Aid & CPR Training — CPR & Choking • Life-Saving Skills — College + / Adult Learner Educational Program.
Date: __________________  Instructor: __________________  Institution/Organization: __________________
This document records educational completion only. It is not a substitute for formal CPR/AED certification issued by an authorized certifying organization.
LIFE-SAVING PLEDGE
I will protect myself and others, recognize emergencies, activate professional help, use my training responsibly, communicate clearly, and continue learning so that I can respond safely when someone needs help.
BATCH 5 COMPLETES THE FIVE-BATCH CPR & CHOKING • LIFE-SAVING SKILLS PROGRESSION: K–2 → GRADES 3–5 → GRADES 6–8 → GRADES 9–12 → COLLEGE + / ADULT LEARNERS.
END OF BATCH 5 • MASTER 9.9 PRODUCTION EDITION
S
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